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INTRODUCTION 
The aim of this report is to detail the responses of students who attended the 

2017 Gateway Orientation Sessions at the University of the Free State (UFS). 

Although the sessions were delivered on all three of the UFS campuses, 

evaluation data was only collected from students on the Bloemfontein 

Campus; this report thus reflects their experiences of the sessions. The 

broader orientation programme at the UFS consists of the Gateway sessions, 

the RAG activities and Faculty Orientations. This report details the 

experiences of the Bloemfontein students in the Gateway sessions only.  

Students participated in four Gateway sessions: 

▪ Academic Advising and Success:  The purpose of this session was to 

inform students on the support services provided by the Centre for 

Teaching and Learning (CTL). These services include Academic 

Advising, Academic Student Tutorial and Excellence Programme 

(A_STEP), BlackBoard, the Write Site, the Programme for Academic 

Student Success (PASS), and UFS101, amongst others.  

▪ Campus Engagement: The purpose of the IRSJ Gateway Session was 

to provide students with information about the Institute for Reconciliation and Social Justice (IRSJ) and its 

mandate at the University of the Free State. The IRSJ creates a critical space towards exploring and finding 

solutions for complex and challenging work regarding transformation on campus. The session focussed also on 

co-curricular programmes (mentors, rag etc.). 

▪ Campus Support Services: The purpose of the Wellness gateway sessions was to inform students about the 

support services that are provided by the University of the Free State. These services are put in place to ensure 

that students are mentally, physically and emotionally well so that they can excel in their academics 

▪ Financial Skills: The purpose of the finance session was to provide students with the necessary skills that will 

assist in managing their finances. Important information on fees was shared and highlighted.  The session 

enabled students to calculate the average cost of their academic studies at the UFS. 

After each session, students were asked to provide immediate feedback via a paper-and-pencil survey, related to four 

specific areas. 

▪ Impact of the session: Three questions examined whether students felt the session helped develop their ability 

to succeed, and was a good use of their time. Students were also asked to indicate how satisfied they were with 

the impact of the session on their development.  

▪ Relevance: Two questions asked students whether the content of the session was relevant to helping them 

succeed, and whether the session content was on-topic and focussed.  

▪ Engagement: Two questions asked students whether the session was relevant and interesting, and if their 

questions were satisfactorily answered.  

▪ Logistics: Four questions asked students about the convenience of the session time, how timeous the 

information about the session time was, their satisfaction with the venue and the friendliness of the staff 

members.  

There was significant (but not) overlap between the topics covered in these four sessions, and those presented in 2015 

and 2016 After the 2015 programme, in 2016, the main change that took place in the Gateway Programme was the 

inclusion of a Faculty Preparation Programme which was continued in the 2017 programme.  

AIM OF GATEWAY 

“To welcome first-year students, 

familiarise students with the 

university, ensure students are 

registered for their 

programmes, refer students to 

academic advising, career 

counselling and other support 

services on campus, and 

orientate students around the 

services that the University of 

the Free State (UFS) provides.” 
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FINDINGS OVERVIEW 
Who participated in Gateway 2017? 

Female participation in Gateway 2017 was higher than male participation, and regardless of session females are 

overrepresented in the participating sample compared to the profile of all first-year enrolments. Female participation is 

highest in Faculties with a high proportion of female enrolments, namely the Faculties of Health Sciences, Humanities 

and Education. Regardless of gender, there is little difference in the proportion of on- to off-campus students 

participating in the sessions. The exception is the high proportion of off-campus females who attended the Financial 

Planning Session. 

Although Black African students constitute 71 percent of first-year enrolments, they represent approximately half of the 

students who participated in the sessions. Coloured students were typically overrepresented in each session, and White 

students were particularly overrepresented in the Academic Advising and Success Session. There is a lower 

representation of Black African off-campus students that participate in sessions than Black African on-campus students. 

A particularly low proportion of Black African off-campus students participated in the Academic Advising and Success 

Session.  

More than half of the students in all the sessions were first-generation students, and off-campus first generation 

students were less likely to attend sessions than on-campus first-generation students.  

Students in the Faculty of Health Sciences were overrepresented in all the sessions, whilst students in the Faculties of 

the Humanities (and Education in some cases) were underrepresented.  

Table 1: Profile of participating students by session in comparison to 2017 first-year enrolments on Bloemfontein Campus* 

 2017 First Year 

(n=4835) 

All Sessions 
(n=3650) 

Academic 
Advising & 

Success (n=1017) 

Campus 
Engagement 

(n=836) 

Campus 
Support 
(n=895) 

Financial Skills 
(n=812) 

Male 41% 28% 33% 32% 28% 23% 

Female 59% 71% 67% 68% 72% 77% 

Black African 71% 48% 45% 52% 50% 48% 

Coloured 8% 14% 12% 13% 16% 15% 

White 20% 29% 37% 25% 24% 30% 

First Generation  NA 54% 51% 55% 54% 55% 

On-campus 24% 74% 75% 75% 75% 75% 

Off-campus 76% 23% 25% 21% 23% 24% 

Economic and 
Management Sciences 

21% 23% 21% 23% 24% 23% 

Education 20% 15% 15% 14% 16% 17% 

Health Sciences 6% 13% 13% 12% 11% 15% 

Humanities 22% 16% 14% 16% 16% 16% 

Law 13% 12% 11% 13% 12% 10% 

Natural and Agricultural 
Sciences 

18% 20% 24% 20% 19% 18% 

Theology 1% 1% 1% 1% 1% 1% 

*Grey blocks indicate categories where participant profile differs from the enrolment profile.  
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Do sessions have impact? 

The questions on developmental impact examined whether students felt the session helped develop their ability to 

succeed, and was a good use of their time. Students were also asked to indicate how satisfied they were with the impact 

of the session on their development.  

All sessions received highly positive ratings, with most students agreeing or strongly agreeing in response to the 

questions in this section. The Academic Advising and Success session received the most positive rating in this regard. 

On-campus students were more positive about all the sessions with regards to the developmental impact. Overall, 

students in the Health Sciences were less positive about the impact of the sessions, and students in the Humanities and 

Theology were slightly more positive.  

Table 2: Overview of session impact ratings by residential status and faculty 

 
All Sessions 

(n=3650) 

Academic Advising 
& Success 
(n=1017) 

Campus 
Engagement 

(n=836) 

Campus Support 
(n=895) 

Financial Skills 
(n=812) 

All students High positive rating 
Most positive rating 

for impact 
High positive rating High positive rating High positive rating 

Residential Status 
On-campus more 

positive  
On-campus more 

positive 
On-campus more 

positive 
On-campus more 

positive 
On-campus more 

positive  

Economic and 
Management Sciences 

    
More positive than 

other Faculties 

Education  
More positive than 

other Faculties 
   

Health Sciences 
Slightly less positive 

than others 
 

Slightly less positive 
than others 

  

Humanities 
Slightly more 

positive than others 
   

Slightly less positive 
than others 

Law  
Slightly less positive 

than others 
 

Slightly less positive 
than others 

 

Natural and Agricultural 
Sciences 

 
Slightly less positive 

than others 
  

Slightly less positive 
than others 

Theology 
Slightly more 

positive than others 
Less positive than 

others 
Particularly positive  

More positive than 
other Faculties 

Slightly less positive 
than others 

Are sessions relevant? 

The questions related to relevance asked students whether the content of the session was relevant to helping them 

succeed, and whether the session content was on-topic and focussed. 

All sessions received highly positive ratings, with most students agreeing or strongly agreeing in response to the 

questions in this section. the Financial Skills session received the most positive rating in terms of relevance. On-campus 

students are more positive about all the sessions with regards to the relevance. Overall, students in the Humanities were 

less positive about the relevance of the sessions.  

The Facilitator Observation Report confirmed the relevance of the information shared in all the sessions. 
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Table 3: Overview of session relevance ratings by residential status and faculty 

 
All Sessions 

(n=3650) 

Academic Advising 
& Success 
(n=1017) 

Campus 
Engagement 

(n=836) 

Campus Support 
(n=895) 

Financial Skills 
(n=812) 

All students High positive rating High positive rating High positive rating High positive rating Most positive rating 

Residential Status 
On-campus more 

positive  
On-campus more 

positive  
On-campus more 

positive  
On-campus more 

positive  
On-campus more 

positive  

Economic and 
Management Sciences 

    
More positive than 

other Faculties 

Health Sciences    

Slightly less positive 
than others that 
session prepared 
them for studies 

 

Humanities  
Slightly less positive 

than others 
Slightly less positive 

than others 
 

Slightly less positive 
than others 

Law    

Slightly less positive 
than others that 
session prepared 
them for studies 

 

Natural and Agricultural 
Sciences 

  

Slightly more 
positive that 

session relevant to 
topic 

  

Theology 
More positive that 
session relevant to 

topic 
 Particularly positive 

More positive than 
other Faculties 

Slightly less positive 
than others 

Are sessions engaging?  

The two questions about engagement asked students whether the session was relevant and interesting, and if their 

questions were satisfactorily answered. 

All sessions received highly positive ratings, with most students agreeing or strongly agreeing in response to the 

questions in this section. The Campus Engagement session was rated highest for students’ satisfaction that their 

questions were answered; the session on Campus Support was rated highest in terms of being interesting and 

interactive. On-campus students were more positive about all the sessions with regards to their level of engagement. 

Overall, students in the Faculty of Law were less positive about whether the sessions were engaging. Students in the 

Faculties of the Humanities and Theology had mixed experiences in this regard – dependent on the session. Students in 

the Faculty of Education has positive experiences in the Academic Advising and Success, as well as Financial Skills 

sessions in terms of engagement.  

The Facilitator Observation Report identified some differences between sessions with regards to the extent that they 

were engaging and interesting. The session on Campus Engagement was identified as the most creative and engaging, 

but it was identified that all other sessions had room for improvement in the extent to which they employed strategies 

to keep students interested and engaged. The Campus Engagement Session also provided a good platform for engaging 

with student’s questions, whilst there was limited engagement with students during the Academic Advising and Success 

session.  
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Table 4: Overview of session engagement ratings by residential status and faculty 

 
All Sessions 

(n=3650) 

Academic Advising 
& Success 
(n=1017) 

Campus 
Engagement 

(n=836) 

Campus Support 
(n=895) 

Financial Skills 
(n=812) 

All students High positive rating High positive rating 
Most positive for 

questions answered 

Most positive rating 
for being interactive 

and interesting 
High positive rating 

Residential Status 
On-campus more 
positive than off-

campus 

On-campus more 
positive than off-

campus 

On-campus 
students more 

positive  

On-campus more 
positive than off-

campus 

On-campus more 
positive than off-

campus 

Economic and 
Management Sciences 

    
Slightly more 

positive than others 

Education  
Slightly more 

positive than others 
  

Slightly more 
positive than others 

Humanities  
Slightly more 

positive than others 

Less positive that 
questions were 

answered 
  

Law  
Slightly less positive 

than others 

Less positive that 
questions were 

answered 

Slightly less positive 
than others 

 

Theology   

Less positive that 
others that session 
was interesting and 

engaging 

More positive than 
other Faculties 

More positive than 
other Faculties that 

questions were 
answered 

Are sessions logistically well organised? 

Questions in this section asked students about the convenience of the session time, how timeous the information about 

the session time was, their satisfaction with the venue and the friendliness of the staff members. 

All sessions received highly positive ratings, with most students agreeing or strongly agreeing in response to the 

questions in this section. The Campus Engagement session received the highest ratings in terms of logistical 

implementation. On-campus students were more positive about all the sessions with regards to the logistical 

arrangements. Students in the Faculty of Law were less positive about the logistical arrangements of all the sessions, 

whilst students in the Faculty of Theology were less positive about the friendliness and helpfulness of the staff. Students 

in the Faculties of the Economic and Management Sciences had positive experiences in the Academic Advising and 

Success and Financial Skills sessions. 

Table 5: Overview of session logistical organisation ratings by residential status and faculty 

 
All Sessions 

(n=3650) 

Academic Advising 
& Success 
(n=1017) 

Campus 
Engagement 

(n=836) 

Campus Support 
(n=895) 

Financial Skills 
(n=812) 

All students High positive rating High positive rating Most positive rating High positive rating High positive rating 

On-campus 
More positive than 

off-campus 
More positive than 

off-campus 
More positive than 

off-campus 

Off-campus less 
positive about 

session time notices 

On-campus more 
positive than off-

campus 

Economic and 
Management Sciences 

 
Slightly more 

positive than others 
  

Slightly more 
positive than others 

Humanities 
 

Slightly less positive 
than others 

   



6 | P a g e  

Law Slightly less positive 
Slightly less positive 

than others 
Less positive than 

others 
Slightly less positive 

than others 
Slightly less positive 

than others 

Natural and Agricultural 
Sciences 

   
Slightly more 

positive than others 
 

Theology 
  

Slightly less positive 
about friendliness  

More positive than 
other Faculties 

Less positive about 
venue friendliness  

Comparison with 2015 and 2016 findings  

The table below summarises a selection of findings from the 2015 and 2016 report which bear relevance to the 2017 

report. The table compares the recommendations from 2015 and 2016 with the findings from 2017 to identify positive 

changes, and to highlight persistent challenges.  

Table 6: Comparison of 2017 findings with 2015/2016 challenges and recommendations 

2015 AND 2016 RECOMMENDATIONS 2017 CHANGES AND FINDINGS 

DELIVER ENGAGING AND USEFUL SESSIONS 

Have fewer sessions 

Total number of sessions presented in 2016 = 6 

Total number of sessions presented in 2015 = 9 

Number of sessions was decreased. 

Total number of sessions presented in 2017=4 

Qualitative data shows students requested shorter sessions.  

Timing of sessions not convenient More than 85 percent of students agreed that sessions were 
presented at a suitable time.  

Qualitative feedback shows some students prefer morning 
sessions.  

Make sessions more engaging and interesting, including 
providing more time for questions 

More than 85 percent of students agreed that sessions were 
engaging and interesting. Nine out of ten students agreed that 
their questions were satisfactorily answered. 

However, Facilitator Observation Report identified the need 
and opportunity for higher levels of engagement and 
creativity during the sessions.  

INCREASE PARTICIPATION 

Find ways to incentivise participation and monitor non-
participation 

Non-attendance continues to be a challenge. 

No incentives for participation currently in place. 

No consequences for residences if students do not participate. 

Find creative ways to engage more off-campus students Off-campus student participation continues to be a challenge. 

Improve marketing and clarity of information More than 85 percent of students agreed that they were 
informed on time about sessions.  

No specific changes in marketing efforts. 

EXPAND REACH AND CONTINUED ACCESS 

Change the timing of the programme (i.e. not in RAG and not 
before all students are on campus) 

Timing of the programme was not changed in 2017, for 2018 
the Gateway timetable is being reconsidered. 

Create a blended experience (i.e. some components online 
and others face-to-face) so information is available for longer  

No changes of this nature to date. Students in qualitative data 
requested notes/pamphlets from each session for later use. 
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OVERVIEW OF ALL SESSIONS  
A total of 3650 students completed evaluation forms after the sessions. Their responses are presented in aggregate in 

this section, providing an overview of the overall satisfaction with the sessions and a profile of all attendees. It should 

be noted that this aggregated summary does not represent unique individuals – as any individual student could have 

attended more than one session.   

Participant Profile 

This section examines the participant profile of the respondents for all the sessions combined. 

Biographical  

Most of the participants in the 2017 Gateway Programme were female (71 percent), slightly more than half were first-

generation students and slightly less than half were Black African. When comparing the sample of participants to the 

profile of all first-year enrolments, female students are overrepresented (59 percent of students are female in the 

population) and Black African students underrepresented (71 percent of the students are Black African in the 

population). 

 
 

The proportion of female students participating in Gateway 2017 was similar to the profile of participants in 2015 (68 

percent female). The proportion of Black African students attending Gateway sessions in 2017 was slightly lower than 

in 2015 (56 percent). 

The proportion of first 

generation students 

was higher in the 2017 

group (54 percent), 

compared to the 2015 

group (41 percent). 

However, no 

conclusion can be drawn about whether this is a shift in the demographic of the student population or in the Gateway 

participant profile given that data on first-generational status is not systematically available.  

 

71%

28%

All Sessions: Gender Distribution

54%

10% 10%

4%

10% 11%

I am the
first

Father Mother Brother Sister Other

All Sessions: First-generation Students Proportion

Black African
48%

Coloured
14%

White
29%

All Sessions: Race Distribution
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Residential and Academic  

All Colleges were represented in approximately equal numbers, but off-campus students made up less than one quarter 

of participants. This is in stark contrast to their proportion in the population of first years in 2017, where off-campus 

students constitute 76 percent of the total first year population. 

 
 

The distribution of students participating by Faculty is highly similar to the distribution of total enrolments for the 

Faculties of Economic and Management Sciences, Law and Theology. Students in the Faculties of Education and 

Humanities were slightly underrepresented, whilst students in the Faculty of Health Sciences were overrepresented. In 

2015, the Faculty of the Humanities students constituted 29 percent of the responding sample, whilst the Faculty of 

Health Sciences constituted 6 percent. Assuming a similar distribution in enrolments, an increase in the proportion of 

Health Sciences students participating is noted, and a decrease in the proportion of Humanities students.  

FACULTY AND RESIDENTIAL STATUS ANALYSIS – ALL SESSIONS 

▪ Regardless of gender, the proportion of off-campus to on-campus students attending sessions was similar. 

▪ The percentage of Black African off-campus students who participated was lower than the percentage of White off-campus 

students; this contrasts the profile of the total population of first years, and the overall ratio of Black to White students 

participating in the sessions. 

▪ Approximately equal numbers of on- and off-campus students in the Faculty of Theology attended – a profile different to any 

other Faculty.  

▪ Except for the Faculty of Theology, when comparing the proportion of on-campus to off-campus students across all other 

Faculties, the Faculty of the Humanities had a higher representation of off-campus students participating.  

▪ The proportion of first-generation students was lower in the group of participating off-campus students, than in the 

participating on-campus students.  

Central
18%

East
21%

North
20%

South
18%

West
20%

All Sessions: College Distribution

On campus
74%

Off campus
23%

All Sessions: Residence Distribution

23%

15%
13%

16%

12%

20%

1%

All Sessions: Faculty Distribution

Economic and Management Sciences

Education

Health Sciences

Humanities

Law

Natural and Agricultural Sciences

Theology
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Session Feedback: All Sessions 

This section examines the experiences of the respondents for all the sessions combined. 

Ratings and Satisfaction  

In all four areas under examination, the vast majority of students rated sessions positively (responding agree or strongly 

agree to the questions). The responses of students to each specific question are detailed in the graphs below.  

 

 

 

Considering the data above, the following trends are noted: 

▪ Nine out of ten students indicated that the sessions helped develop their ability to succeed, and that the sessions 

were a good use of their time.  

▪ More than 90 percent of students were either satisfied or highly satisfied with the developmental impact of the 

sessions. 

▪ More than 90 percent of students indicated that the sessions were relevant – in other words that they helped 

prepare students for their studies and that the presentations were focussed and on-topic.  

▪ The vast majority (87 percent) indicated that the sessions were interactive and interesting; whilst 90 percent 

felt that their questions were answered satisfactorily.  

▪ More than 85 percent of students agreed that the sessions were held at a suitable time, and that they were 

informed timeously about when sessions were taking place. 

▪ More than 90 percent of students said that the staff were friendly and helpful, and more than 90 percent were 

either satisfied or highly satisfied with the venue for the sessions.  

91% 90% 91% 95%
90% 87% 86%

93%
88%

Developed ability
to succeed

Good use of time Prepare for
studies

Focused &
relevant to topic

Questions
satisfactorily

answered

Interactive &
interesting
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helpful staff

members

Informed in time
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FACULTY AND RESIDENTIAL STATUS COMPARISONS 

▪ Students in the Faculty of Theology are more positive than other students about all aspects of the sessions, except for the 

friendliness of staff, where this group of students rated sessions lower than other faculties.  

▪ Students in the Faculties of Education and Theology were slightly more positive about the impact of the sessions, and 

students in the Health Sciences slightly less positive than students in the other faculties. 

▪ Students in the Faculty of Law were slightly less positive about the logistics of the sessions than students in other faculties.  

▪ On-campus students were more positive about the sessions than off-campus students. 
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ACADEMIC ADVISING & SUCCESS  
Participant Profile 
This section examines the participant profile of the respondents for the Academic Advising and Success session. 

Biographical  

The majority of the participants who attended the Academic Advising and Success Session (67 percent) were female, 

slightly more than half were first-generation students, and 45 percent were Black African. This profile is highly similar 

to the profile of students who attended all the sessions combined.  

  
 

 

Residence and Academic Profile 

The West, East, and North Colleges were represented in approximately equal numbers, while the Central and South 

Colleges had slightly lower representation. Off-campus students made up a quarter of participants; this is in stark 

contrast to their proportion in the population of first years in 2017. 

 
 

67%

31%

Academic Advising & Success: Gender 
Distribution

51%

8%
12%

5%

12% 10%

I am the
first

Father Mother Brother Sister Other

Academic Advising & Success: First-generation 
Students Proportion

Central
14%

East
23%

North
25%

South
15%

West
20%

Academic Advising & Success: College 
Distribution

On campus
73%

Off campus
25%

Academic Advising & Success: Residence 
Distribution

Black African
45%

Coloured 
12%

White
37%

Academic Advising & Success: Race Distribution
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The distribution of students participating by Faculty relatively similar to the distribution of students in each faculty within 

the population of 2017 first-years, with the Faculties of Education and the Humanities slightly underrepresented, and 

the Faculties of Law, Natural and Agricultural, and Health Sciences slightly overrepresented.  

  

FACULTY AND RESIDENTIAL STATUS ANALYSIS – ACADEMIC ADVISING AND SUCCESS SESSION 

▪ A slightly lower proportion of off-campus females attended the Academic Advising and Success Session, compared to the 

proportion of on-campus females; the opposite was true for the males attending this session. The gender profile of the off-

campus students is typical of the first-year student population.  

▪ Two-thirds of the off-campus students who participated in this session were White, whilst less than a third of the on-

campus students who participated in this session where White. The profile of on-campus students participating is typical of 

the first-year student population in terms of race. 

▪ More than half of the on-campus students who attended were first-generation students; approximately a third of the off-

campus students attending were.  

Session Feedback: Academic Advising & Success 

This section examines the experiences of the respondents for the Academic Advising and Success. 

Ratings and Satisfaction  

In all four areas under examination, the vast majority of students rated sessions positively (responding agree or strongly 

agree). The responses of students to each specific question are detailed in the graphs below.  

 

  

21%

15%
13% 14%

11%

24%

1%

Academic Advising & Success: Faculty Distribution

Economic and Management Sciences

Education

Health Sciences

Humanities

Law

Natural and Agricultural Sciences

Theology
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88% 85% 87%
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Considering the data above, the following trends are noted for the Academic Advising and Success Session: 

▪ Nine out of ten students indicated that the Academic Advising and Success Session helped develop their ability 

to succeed, and that the sessions were a good use of their time.  

▪ More than 90 percent of students were either satisfied or highly satisfied with the developmental impact of 

the Academic Advising and Success Session. 

▪ More than 90 percent indicated that the Academic Advising and Success Session was relevant, that it helped 

prepare them for their studies, and that the presentation was focused and on-topic.  

▪ The vast majority (85 percent) indicated that the session was interactive and interesting; whilst 88 percent felt 

that their questions were answered satisfactorily.  

▪ More than 85 percent of students agreed that the session was held at a suitable time, and that they were 

informed in time about the session.  

▪ More than 90 percent of students said that the staff were friendly and helpful, and 87 percent were either 

satisfied or highly satisfied with the venue for the Academic Advising and Success Session.  

FACULTY AND RESIDENTIAL STATUS COMPARISONS – ACADEMIC ADVISING AND SUCCESS SESSION 

▪ Students in the Faculty of Education were more positive about the developmental impact of the Academic Advising and 

Success Session than other students. A slightly higher proportion in the Faculty of Education indicated that the session was a 

good use of their time.  

▪ In contrast, students in the Faculties of Law, and Natural and Agricultural Sciences were slightly less positive about the 

impact of the Academic Advising and Success Session. 

▪ A third of students in the Faculty of Theology disagreed that the session was a good use of their time – this is a far higher 

proportion than students in any other faculties. Similarly, 22 percent of students in the Faculty of Theology strongly 

disagreed that the session prepared them for their studies – again a far higher proportion than students in other faculties. A 

higher proportion (than typical across the other faculties) did however rate the session as interactive and engaging. These 

large differences are most likely explained by the small number of students (n=9) from this Faculty who attended the session.  

▪ Students in the Faculty of the Humanities agreed less strongly that the Academic Advising and Success Session was focused 

and relevant, and less strongly that the session was interactive and engaging.  

▪ Students in the Faculty of Economic and Management Sciences were slightly more positive than students in other faculties 

regarding the suitability of the venue; and were also slightly more positive than others about the timeliness of information 

about the session.  

▪ Students in the Faculty of Education were slightly more positive that their questions were answered after the session, 

whilst students in the Faculty of Law were slightly less positive in this regard.  

▪ Students in the Faculties of the Humanities and Law were less positive about the friendliness and helpfulness of the staff.  

▪ On-campus students were more positive about all aspects of the Academic Advising and Success Session than off-campus 

students. 
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CAMPUS ENGAGEMENT 
Participant Profile 

This section examines the participant profile of the respondents for the Campus Engagement session. 

Biographical  

The majority of the participants (68 percent) were female, 55 percent were first-generation students, and slightly more 

than half were Black African. This is similar to the profile of students who attended all the sessions combined. 

  
 

 

Residence and Academic Profile 

All Colleges were represented in approximately equal numbers, but off-campus students made up only 21 percent of 

participants. This is in stark contrast to their proportion in the population of first years in 2017, where off-campus 

students constitute more than 75 percent. 
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The distribution of students participating by Faculty is similar to the distribution of students in each faculty within the 

population of 2017 first-years, with the Faculties of Education and the Humanities slightly underrepresented, and the 

Faculty of Health Sciences slightly overrepresented.  

FACULTY AND RESIDENTIAL STATUS COMPARISONS - CAMPUS ENGAGEMENT SESSION 

▪ The proportion of off-campus to on-campus students was similar regardless of gender.  

▪ The Theology faculty’s gender representation was contrary to the overall trend, with far more males (60 percent) attending 

this session than females, while Health Sciences and Humanities had high proportions of females. Whilst this mirrors the ratio 

of male to female students in the total Health Science and Humanities first-year groups; this does not mirror the proportion of 

male to female students in the Faculty of Theology which in fact has 72% female enrolment.  

▪ The proportion of Black African off-campus students who participated was lower than the proportion of Black African on-

campus students participating.  

▪ The Health Sciences Faculty had a higher percentage of White students attending, while Economic and Management Sciences 

had a noticeably higher percentage of Black African students. This attendance pattern is highly similar to the profile of first 

year enrolments in these faculties.  

▪ Fewer off-campus first generation students attended sessions compared to on-campus first generation students.  

▪ The Education faculty had a higher than average number of first-generation students, while the proportion of first-generation 

students in the Theology and Economic and Management Sciences faculties was much lower.  

▪ A lower proportion of off-campus first generation students attended, compared to on-campus first generation students.  

Session Feedback: Campus Engagement 

This section examines the experiences of the respondents for the Campus Engagement Session. 

Ratings and Satisfaction  

In all four areas under examination, the vast majority of students rated sessions positively (responding agree or 

strongly agree). The responses of students to each specific question are detailed in the graphs below.  

Considering the data below, the following trends are noted for the Campus Engagement Session:  

▪ Almost all students (98 percent) were satisfied/highly satisfied with the developmental impact of the session. 

▪ Approximately nine out of ten students indicated that the sessions helped develop their ability to succeed, and 

that the sessions were a good use of their time.  

▪ More than 85 percent indicated that the sessions were relevant in terms of helping to prepare them for their 

studies, and 94 percent said that the presentations were focused and on-topic.  

▪ The vast majority (91 percent) indicated that the sessions were interactive and interesting; the same 

proportion felt that their questions were answered satisfactorily.  
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▪ More than 85 percent of students agreed that the sessions were held at a suitable time, and that they were 

informed in time about the sessions.  

▪ More than 90 percent of students said that the staff were friendly and helpful, and 92 percent were either 

satisfied or highly satisfied with the venue for the sessions.  

 

  

 

FACULTY AND RESIDENTIAL STATUS COMPARISONS - CAMPUS ENGAGEMENT 

▪ Students in the Faculty of Theology were more positive about all aspects of the Campus Engagement session, except for the 

friendliness of staff, where this group of students gave a lower rating.  

▪ Law students were slightly less positive than others about several aspects of the Campus Engagement session. 

▪ Students in the Faculty of Health Sciences were less positive about the general impact of the session, while those in Theology 

were particularly positive about the developmental impact. 

▪ Humanities students, as well as off-campus students, were less positive about the relevance of the session, specifically in 

terms of its focus and relevance, while Theology students felt particularly positive about the focus and relevance. 

▪ In terms of session engagement, Humanities, Law, and off-campus students did not feel all their questions were satisfactorily 

answered, while those in Theology felt particularly positive about this aspect. 

▪ In contrast, most Theology students did not feel that the session was sufficiently interactive and interesting.  

▪ Students in the Faculty of Law were less positive about all aspects of the logistics of the session than students in other 

faculties.  

▪ On-campus students were more positive about the session than off-campus students. 

CAMPUS SUPPORT SERVICES  
 

Participant Profile 

This section examines the participant profile of the respondents for the Campus Support Services session. 

Biographical  

The majority of the participants (72 percent) were female, 54 percent were first-generation students, and half were 

Black African. When compared to the profile of all first-year enrolments, female students are overrepresented and 

Black African students underrepresented in the participating group.  

89% 90% 87%
94% 91% 91% 88%

93% 90%

Developed ability
to be successful

Good use of time Prepare for
studies

Focused &
relevant to topic

Questions
satisfactorily

answered

Interactive &
interesting

Suitable time Staff members
present, friendly

and helpful

Informed in time

P
ER

C
EN

TA
G

E 
O

F 
ST

U
D

EN
TS

 W
H

O
 

A
G

R
EE

 O
R

 S
TR

O
N

G
LY

 A
G

R
EE

Session Ratings: Overview of Campus Engagement Session

IMPACT RELEVANCE ENGAGEMENT LOGISTICS 



17 | P a g e  

   

 

 

 

Residence and Academic  

All Colleges were represented in approximately equal numbers, but off-campus students made up less than one 

quarter of participants. This is in stark contrast to their proportion in the population of first years in 2017, where off-

campus students constitute more than 75 percent. 
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The distribution of students participating by Faculty is similar to the distribution of students within the first-year 

population, but with students in the Faculty of the Humanities slightly underrepresented and students in the Faculty of 

Health Sciences overrepresented.  

 

FACULTY AND RESIDENTIAL STATUS ANALYSIS - CAMPUS SUPPORT SERVICES 

▪ The proportion of off-campus to on-campus students attending the Campus Support Services session was similar regardless 

of gender.  

▪ The proportion of Black African off-campus students who participated was slightly lower than the total proportion of Black 

African students, while the proportion of White off-campus students was slightly higher.  

▪ The Health Sciences and Natural and Agricultural Sciences faculties had a high percentage of White students attending, while 

the Economic and Management Sciences and Law faculties had noticeably higher percentage of Black African students.  

▪ The Faculties of the Humanities and Theology had a lower proportion of on-campus students participating compared to 

other faculties.  

▪ A slightly higher proportion of on-campus first generation students attended the session compared to off-campus first 

generation students.  

▪ The Economic and Management Science and Education faculties had the highest proportion of first-generation students 

participating. 

Session Feedback: Campus Support Services 

 This section examines the experiences of the respondents for the Campus Support Services Session. 

Ratings and Satisfaction  

In all four areas under examination, the vast majority of students rated sessions positively (responding agree or 

strongly agree). The responses of students to each specific question are detailed in the graphs below. 
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Considering the data below, the following trends are noted for the Campus Engagement Session:  

▪ Nine out of ten students indicated that the sessions helped develop their ability to succeed, and that the 

sessions were a good use of their time.  

▪ More than 95 percent of students were either satisfied or highly satisfied with the developmental impact of 

the sessions. 

▪ More than 90 percent indicated that the sessions were relevant, that they helped prepare them for their 

studies, and that the presentations were focused and on-topic.  

▪ The vast majority (89 percent) indicated that the sessions were interactive and interesting; whilst 92 percent 

felt that their questions were answered satisfactorily.  

▪ More than 85 percent of students agreed that the sessions were held at a suitable time, and that they were 

informed in time about the sessions.  

▪ More than 90 percent of students said that the staff were friendly and helpful, and 94 percent were either 

satisfied or highly satisfied with the venue for the sessions.  

 

FACULTY AND RESIDENTIAL STATUS COMPARISONS - CAMPUS SUPPORT SERVICES 

▪ Students in the Faculty of Theology were more positive about all aspects of the Campus Support Services session, whilst Law 

students were less positive about all aspects of the Campus Support Services session. 

▪ Students in the Faculty of Health Sciences were less positive about the general impact of the session, while those in Education 

were more positive about the session’s impact. 

▪ Students in the Faculty of Law were least positive about the session’s contribution to their ability to be successful. 

▪ Health Sciences and Law students were less positive about the relevance of the session in terms preparation for studies, 

while off-campus students felt less positive about the focus and relevance. 

▪ Natural and Agricultural Science students were more positive about the venue and about being informed about the session 

in time than students in other sessions.  

▪ Students in the Faculty of Law were less positive about all aspects of the logistics, while off-campus students were less 

positive about being informed about the session in time. 

▪ Theology students were very positive about the logistics. 

▪ On-campus students tended to be more positive about the session than off-campus students. 
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FINANCIAL SKILLS 
 

Participant Profile 

This section examines the participant profile of the respondents for the Financial Skills Session. 

Biographical  

The majority of the participants (77 percent) were female, 55 percent were first-generation students, and slightly less 

than half were Black African. When compared to the profile of all first-year enrolments, female students are 

overrepresented and Black African students underrepresented in the participating group.  

   

 

 

 

Residence and Academic  

All Colleges were represented in approximately equal numbers, except for the North College, which was only 

represented by 14 percent of the students at this session. On-campus students made up almost three quarters of 

participants. 
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The distribution of students participating by Faculty is approximately similar to the distribution of students in each 

faculty within the population of 2017 first-years, but with students from the Faculty of Education slightly under 

represented, and students from Health Sciences overrepresented.  

FACULTY AND RESIDENTIAL STATUS ANALYSIS - FINANCIAL SKILLS 

▪ The proportion of off-campus female students was higher than that of on-campus female students attending the Financial 

Skills session.  

▪ More females than males attended this session across all faculties, although Education, Health Sciences, and Humanities had 

particularly high proportions of females. This is typical of the distribution of gender in the first-year enrolments. 

▪ The percentage of White off-campus students who participated in the session was much higher, than the percentage of Black 

African off-campus students.  

▪ The Economic and Management Sciences and Law faculties had noticeably lower percentages of White students (similar to 

the profile in the first-year population), while the Health Sciences, Theology and Education faculties had a low percentage of 

Black African students attending. This participation profile for Theology and Education does not mirror the profile of the first-

year enrolments in these faculties.  

▪ The proportion of on-campus students participating from the Natural and Agricultural Sciences was particularly high. 

▪ Fewer off-campus first generation students attended the session compared to on-campus first generation students.  

Session Feedback: Financial Skills 

 This section examines the experiences of the respondents for the Financial Skills sessions. 

Ratings and Satisfaction  

In all four areas under examination, the vast majority of students rated sessions positively (responding agree or 

strongly agree). The following trends are noted: 

▪ Nine out of ten students indicated that the sessions helped develop their ability to succeed, and that the 

sessions were a good use of their time.  

▪ More than 85 percent of students were either satisfied or highly satisfied with the developmental impact of 

the sessions. 

▪ More than 90 percent indicated that the sessions were relevant, that they helped prepare them for their 

studies and that the presentations were focused and on-topic.  

▪ The vast majority (82 percent) indicated that the sessions were interactive and interesting; whilst 90 percent 

felt that their questions were answered satisfactorily.  

▪ More than 80 percent of students agreed that the sessions were held at a suitable time, and 86 percent said 

that they were informed in time about the sessions.  

▪ Ninety percent of students said that the staff were friendly and helpful, and more than 80 percent were either 

satisfied or highly satisfied with the venue for the sessions.  
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FACULTY AND RESIDENTIAL STATUS COMPARISONS - FINANCIAL SKILLS 

▪ Off-campus students, as well as students from Humanities, Natural and Agricultural Sciences, and Theology were less 

positive about the impact of the Financial Skills session, while Economic and Management Sciences were more positive. 

▪ Theology and off-campus students were generally less positive about the relevance of the Financial Skills session, while 

Economic and Management Sciences gave more positive ratings related to session relevance. 

▪ Humanities students were less positive about the session’s relevance in terms of preparing them for their studies. 

▪ Students in the Faculty of Theology were positive about session engagement in terms of their questions being satisfactorily 

answered. 

▪ Economic and Management Sciences and Education students found the session very interactive and interesting, but off-

campus, Health Sciences, and Natural and Agricultural Sciences students were not as positive about this aspect of engagement.  

▪ Economic and Management Sciences students felt positive about all logistical aspects of this session, while off-campus and 

Law students were generally more negative about the logistics.  

▪ Students in the Theology Faculty were less positive specifically about the venue and the staff members, while Natural and 

Agricultural Sciences felt less positive about being timeously informed of the session. 

▪ Off-campus were noticeably less positive about the Financial Skills session overall than on-campus students. 
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RECOMMENDATIONS 
Late in 2016, the Student Affairs Division finalised its Strategic Plan for the period 2017-2022. This strategy seeks to 

reimagine the role, aims and objectives of Student Affairs at the Institution. The strategy envisages Student Affairs’ 

contribution at the UFS to be, firstly, through the co-curricular programmes and activities (Academic Project). Secondly, 

it will add value through two pedagogies (i.e. humanising pedagogy and the pedagogy of discomfort). These pedagogies 

will advance the aspirations of the Human Project. Lastly, it will contribute through the intersectionality framework. The 

intersectionality framework recognises the intersectionality of lived experiences. Because people do not live single lives, 

we cannot use single strategies to address multiple issues. The purpose and ultimate success of the Gateway programme 

should be interpreted and measured within this context.  

Whilst it is important to consider the details and mechanics of improving what is being done (as has been the case thus 

far in this report), it is just as necessary to look at “are we doing the right things”. This recommendations sections 

considers the findings from the evaluation of the 2017 programme, but also considers alignment with the Student Affairs 

Strategy and its identified Key Strategic Areas (KSA). Four KSA’s in the strategic plan are specifically relevant to Gateway. 

First, KSA#2 – High Impact Practices which has four goals (each with several objectives) 

▪ Establish outcome-based co-curricular programmes, and constructively align all co-curricular programmes and 

activities with developmental outcomes. 

▪ Enhance access and participation, including capturing student participation in co-curriculum programme to 

provide E-portfolio for student upon graduation. 

▪ Enhance quality through monitoring and evaluation. 

▪ Establish a system that is responsive to the environment that is driven by a code of ethics and a values-driven 

culture. 

Second, the objective to advocate for an inclusive institutional culture in KSA#3 through the promotion of social justice, 

human rights and humanising lived experience. Third, KSA#4 which focuses on intersectionality, including intersecting 

with other programmes and departments on campus. Finally, KSA#5 Transformation: Social Justice-Social Cohesion-

Critical Diversity including to create co-curricular programmes that critically address themes such as social justice, critical 

diversity, transformation, citizenship, human rights, democracy, intersectionality, pedagogy of discomfort, humanising 

pedagogy and social cohesion. 

The planning for Gateway 2018 is already advanced, and several suggestions have been made for addressing the 

challenges experienced in previous iterations of the programme. The recommendations provided below consider the 

proposed implementation plan in the light of the Student Affairs Strategic Plan and the 2017 evaluation to identify any 

gaps and to highlight how the implementation plan will address persistent challenges.  

Recommendation One: Expand reach and opportunity for participation  

Increasing the participation of off-campus students in the Gateway programme has been a persistent challenge. The 

Residence Committees play an important role in facilitating the participation of on-campus students; but this is not a 

feasible means to reach the commuter students. The 2017 report has shown that it is particularly important to identify 

ways to increase participation of Black African off-campus students many of whom are likely to be first-generation 

students.  

One of the challenges in participation relates to the timing of when students arrive on campus for the first time. In 

residences, this is required two-weeks before classes start. For many off-campus students it is simply not an option to 

be on-campus before classes start (for financial and practical reasons); several others simply do not see the value of this.  
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To accommodate students who arrive on campus later three models for Gateway delivery are currently under 

consideration: 

▪ Option 1 – Gateway takes place 2 weeks before classes start, with catch up sessions after late registrations; 

▪ Option 2 -  1 week of Gateway before class, 1 week after class, with catch up sessions after later registrations; 

▪ Option 3 - the full Gateway takes place 2 weeks before classes start & 1 week of Gateway after classes start 

targeted at commuter students. Catch up sessions after late registrations. 

All three of these options make deliberate provision to support students who register late.  Option 2 is the least 

accommodating of off-campus students and has the most financial implications for them, because they have to pay a an 

additional month rent just to attend orientation. Option 3 has the best financial implications for off-campus students 

since they do not have to arrive before classes star.  Gateway for off-campus students will only be 1 week (the week of 

class).  

Recommendation Two: Incentivise participation  

Recommendation One increases the opportunity for commuter students and those who register late to participate in 

the Gateway Programme, however opportunity alone will not guarantee an increase in participation. Whilst residence 

committees provide a means for “enforcing” participation for residence students, there is no current structure that can 

be likewise applied for off-campus students. Providing incentives is one avenue to potentially increase participation.  

The 2018 Gateway implementation plan proposes providing the following incentives for students: lanyards, pens, 

snackbars and Steri Stumpi’s. Qualitative feedback suggests that food and beverages will be well-received by students. 

Linking a specific incentive to a specific session, e.g. attend the financial planning session and receive your Gateway 

Lanyard, brings an element of gamification to the incentive structure - attend four sessions and collect four incentives. 

It is recommended that water be provided to students at all sessions.  A bonus incentive could be considered for students 

who attend all four sessions, for example a R50 voucher at the student centre.  

Once a co-curricular e-portfolio has been established, including Gateway participation in the portfolio will serve as an 

additional incentive for participation.  

Recommendation Three: Focus on creative marketing and information sharing 

Although students in 2017 were generally satisfied with the timeliness of information on sessions, qualitative feedback 

shows that there is room for improvement in terms of what information is provided, and the platforms used for providing 

information about Gateway.  

The 2018 implementation plan includes several action plans around marketing. These include sending individual letters 

to students who are admitted to the university, circulating social media posters via Whatsapp groups (see also 

Recommendation Seven), ensuring a highly active Facebook and Twitter presence and making information available on 

the web. Website content will include the Gateway pamphlet, manual, as well as short informational videos.   

To be successful the marketing efforts must seek to maximise the number of students who are aware of the information 

that is available about Gateway. The letter to students and the Whatsapp groups are the most personalised avenues to 

alert students to the existence and importance of Gateway, and should provide clear guidelines on how and where 

students can get more information and keep up-to-date with Gateway events.  Twitter, Facebook and the website can 

then be maximally leveraged to provide further needed information.  

Recommendation Four: Track participation  

The 2018 implementation plan proposes providing students with ID badges that will allow them access to campus before 

they are registered, and can be used for tracking participation through scanning attendance at all Gateway sessions. ID 

Badge numbers will ultimately be linked to student numbers and logged on students’ personal profile.  
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Although the viability of this is still being discussed, ID Badges will provide several benefits: 

▪ Tracking and understanding the profile of students who attend Gateway, and understanding patterns and trends 

of participation within sub-cohorts;  

▪ Personalising reminders to students who have not attended, and providing details of upcoming sessions;  

▪ Linking participation in Gateway sessions to use of services on campus during the year. 

The use of ID Badges for tracking will enable student affairs to report on several KSA objectives, specifically: 

▪ Understanding patterns of access and participation in this specific programme; 

▪ Capturing student participation in co-curriculum to provide E-portfolio for student upon graduation; 

▪ Enhance quality of its monitoring and evaluation on the programme, including through being able to link 

participation to student participation/engagement in other activities during the year. This is an important goal 

as it provides one pathway for Gateway to research systematically its influence on student behaviours in the 

first year of study.  

Recommendation Five: Consider content from a strategic perspective 

Taking into consideration the Student Affairs strategic plan, the content of the sessions should be considered to 

determine whether it meets the goals of the Gateway programme, and whether it contributes to the achievement of 

the strategy. The current stated goal of Gateway is “To welcome first-year students, familiarise students with the 

university, ensure students are registered for their programmes, refer students to academic advising, career counselling 

and other support services on campus, and orientate students around the services that the Centre for Universal Access 

and Disability Support (UFS) provides.” 

In 2018 there will be four Gateway sessions of an hour each, that repeat 8 times over the three weeks and once after 

late registration. All the sessions that will be presented during Gateway will have a standardised introduction (via 

creative ad-like video) as well as make use of standardised PowerPoint templates that will be approved by the branding 

office.  The sessions proposed for 2018 are summarised in Table 7 below.  

Table 7: Content mapping for Gateway 2018 

CONTENT OF THE LECTURE STYLE SESSIONS CONTENT OF THE MENTOR SESSIONS 

1. Academic Advising 
o How does a University work? 

2. UFS support services 
o Planning your career 

3. Introduction to Student Life 
o Introduction to colleges 
o Your co-curricular journey 

4. Service Learning Sessions x 2 

o Basic introduction to service learning 
and community engagement 

o Partnership formation & mentorship 
and resources 

 

1. Academic advising 
o How to register 
o Note taking and class attendance 
o Time tabling 

2. UFS support services 
o Coping strategies 
o Eating on a budget 

3. Introduction to Student Life 
o Difficult dialogues on stereotypes 

4. Service Learning Sessions x 2 
o Relationship building: journeying together, roles 

and expectations, code of conduct 
o Appreciative conversations, what are our combined 

strengths? 
o Fundraising: Make the challenge an opportunity 
o Importance of communication 

The content is clearly aligned with the goals of the Gateway programme. Fourteen mentor sessions are also scheduled 

during Gateway, and these deal with how to register, how to study, time tabling, credits & predicate and eating on a 

budget. 
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From a strategic perspective, the session Introduction to Student Life presents key opportunities to introduce students 

to the issues around promotion of social justice, human rights and humanising lived experience, and to engage a 

pedagogy of discomfort and a humanising pedagogy. Whilst the session content is generally well-aligned with the 

purpose of Gateway, and the programme offers some opportunity to introduce students to the philosophy and strategic 

goals of Student Affairs, it may be expedient for Student Affairs and the Gateway team to look critically at the stated 

purpose of Gateway through the lens of the strategy (in particular the identified developmental outcomes) and refine 

the purpose to include the notion of introducing students to the campus philosophy and creating a sense of shared 

community (see also Recommendation Seven below).   

Recommendation Six: Craft interesting, interactive and engaging sessions 

The selection of facilitators and presenters of all sessions is already finalised.  These facilitators will be expected to 

submit the content of their sessions, PowerPoints slides and handouts to the Gateway session during November 2017. 

It will be important to engage relevant presenters (as identified above) prior to the design of their presentations to 

support them to employ a pedagogy of discomfort and a humanising pedagogy.  

Presenters will also be expected to do a dry-run of their sessions for the Gateway office during the course of November 

2017 to prepare them for their sessions and to ensure the quality of the presentations are standardised. Sessions need 

to be informative, but also entertaining and practical. Include a song, performance, video or Ice Breakers.  Sessions must 

also be designed to plan time for question and answers, and the Gateway Team can help prepare presenters for typical 

questions, and how to handle questions in large audiences effectively.  

Several meetings will be held with all the Gateway presenters between July 2017 and November 2017 as well as a 

meeting to be held in January 2018, before Gateway commences. These meetings are a key opportunity to ensure that 

the sessions are well aligned with the strategic goals of Student Affairs, and the specific goals of Gateway (see also 

Recommendation Seven below). 

Recommendation Seven: Create a sense of community and belonging 

Whilst an important goal of Gateway is to provide students with relevant information, if information were the only goal 

of the programme there would be no real need for face-to-face contact time. Whilst not explicitly stated in the Gateway 

Aims, creating a sense of belonging and community should be an important outcome of the programme.  

This sense of community can be created through two key mechanisms (i) opportunities for interaction within sessions 

and (ii) through small(er) group engagement. Working with the Gateway presenters (as noted above) provides an 

opportunity for the Gateway Team to help presenters design for engagement through activities in their sessions. This 

should be strongly encouraged, and based on qualitative feedback, is likely to be well received by participants.  

In 2018, all first-year students, including commuter students will be assigned to a P3 Mentor prior to their arrival on 

campus. All P3 Mentors will receive the names of their first years (groups of 30) in November already and will start 

communicating with them via WhatsApp, email or SMS. These mentor groups will continue during the year.  

P3 Mentor WhatsApp groups provide the opportunity to provide students with information, but importantly provide all 

first-year students with a point of contact person they can refer to with questions even before their arrival. This point 

of connection can be leveraged to encourage students to participate in Gateway sessions, but then provide an 

opportunity to connect on a more personal level with students through the planned mentor discussion sessions. 

Recommendation Eight: Identify ways of sustaining impact  

Although information provision is an important goal of Gateway, presentations are easily forgotten, and students 

therefore need access to what the learnt throughout the course of the year. Ensuring that students can access the 

necessary information as needed means that the impact of the programme can be enhanced. Towards this end, the 
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2018 Gateway sessions will be recorded and put on Blackboard after Gateway. The Gateway manual, which should 

include relevant contact details and key information will also be available on Blackboard. Furthermore, Core aspects of 

the manual will also be included in the Kovsie Diary, which all students receive upon registration. 

The P3 Mentor groups will play a very important part in sustaining the impact of the programme, not only in terms of 

providing a platform for students to ask questions of peers regarding services on campus; but also by providing a 

sustained point of contact to a community.  

Recommendation Nine: Enhance monitoring and evaluation  

Monitoring and evaluation (M&E) efforts are critical to Gateway for two reasons, (i) they provide the platform for 

tracking and understanding the successes and impact of the programme and (ii) they provide insight for adaptive 

management and responsiveness. To fulfil these two functions, M&E activities must be aligned to the intended 

outcomes of the initiative (i.e. the Student Affairs Strategy and the Gateway aims), and must provide information that 

the Gateway team needs to ensure effective implementation.  

Given the range of new approaches proposed in the 2018 implementation plan, and the framework provided by the 

Student Affairs Strategy it is an opportune moment to reconsider the tools and approach for monitoring Gateway. 

Ideally, the M&E framework would to be designed collaboratively by the Gateway team with support by a M&E 

practitioner (internal or external to the project), and implemented in collaboration with relevant stakeholders on 

campus. 

M&E should be seen as a fundamental component of the programme design through a process of developing a 

framework to (i) identify intended outcomes which are directly aligned to the Student Affairs strategy and the aim of 

the programme, (ii) develop pathways (i.e. activities) to achieving the outcomes and (iii) determine indicators of success. 

Tools for data collection, should then be developed to align with this framework. With this approach M&E activities 

enable the Gateway team to understand not only if it is doing things right, but also doing the right things.   

Once the student developmental outcomes have been finalised, these can then be incorporated into the framework 

enabling Gateway to monitor its contribution to their achievement. This should guide what questions are posed in 

surveys and focus groups. The (non-exhaustive) matrix in Table 8 illustrates how such a framework could be approached 

in Gateway.  

Table 8: Illustrative example of monitoring and evaluation framework for Gateway 

OUTCOME 
INTENDED 

PATHWAY TO ACHIEVEMENT INDICATORS OF 
SUCCESS 

DATA COLLECTION METHODS 

What should 
Gateway achieve? 

How could this be accomplished? What would success look 
like? 

What data is accessible to understand whether 
this has been accomplished? 

Gateway sets the 
tone for the first-year 
experience, leaving 
students enthusiastic 
about life on campus 
and motivated to 
succeed 

Gateway is logistically well-organised, 
enhancing enjoyment of the 
programme 
 
Provide support to presenters to 
ensure that Gateway activities are 
fun, interesting and interactive. 
 
Incorporate media into the sessions 
(music, videos etc.) to enhance 
enjoyment.  

Students report that 
sessions are well organised, 
enjoyable, interesting and 
interactive 
 
Independent observers in 
sessions note that sessions 
are well-organised, 
interesting and that 
students engaged. 
 
Stakeholders involved in 
the sessions report that 
they were well organised, 
interactive and interesting. 
 

Survey students on logistical aspects of sessions, 
and on whether sessions were (i) interesting, (ii) 
interactive, (iii) engaging to participate in. 
 
Conduct purposefully selected focus groups to 
understand student experiences in Gateway from 
a more in-depth perspective. 
 
Identify independent session observers who rate 
sessions on a rubric to triangulate with student 
responses. 
 
Hold a debrief with session presenters to 
understand their experiences.  
 

All first-year students 
have access to 

Ensure that timing of session in the 
academic calendar is inclusive.  

Students report that 
sessions provide 

Survey students on whether information was 
provided that is (i) important, (ii) relevant and (iii) 
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information on 
relevant campus 
services and 
activities, and make 
use of these services/ 
engage in these 
activities to enhance 
their holistic 
experience on 
campus 

 
Use strategic marketing 
 
Present students with sessions during 
Gateway that provide (i) important, 
(ii) relevant and (iii) useful 
information.  
 
Track student participation to 
understand the profile of students 
who do not participate. 
 
Communicate with and motivate 
non-attendees to participate in 
supplementary sessions. 
 
Make information available online 
after-the-fact in alternative formats 
(including informational videos and 
written documents). 
 
Provide incentives for participation 
 
Link Gateway participation to e-
portfolio at graduation. 

information that is (i) 
important, (ii) relevant and 
(iii) useful. 
 
Independent observers in 
sessions note that sessions 
provide information that is 
(i) important, (ii) relevant 
and (iii) useful. 
 
All first-year students 
participate in all Gateway 
sessions during the first 
Semester. 
 
Students access on-campus 
services and participate in 
Student Affairs activities 
during their first-year. 
 

useful. Include questions on the likelihood of 
them engaging with particular services/ activities.  
 
Conduct purposefully selected focus groups to 
understand student experiences from a more in-
depth perspective. Include a focus group with 
non-attendees to understand factors leading to 
non-participation. 
 
Identify independent session observers who rate 
sessions on a rubric to triangulate with student 
responses. 
 
Use scanners (or relevant technology) to track 
individual session participation, and 
supplementary session participation. 
 
Track views/downloads of information provided 
online after-the-fact.  
 
Collaborate with departments and programmes 
on campus who are part of Gateway to track 
student participation in activities and services 
during the year. Correlate this data with 
attendance data. 
 

Gateway contributes 
to a sense of 
belonging and 
community on 
campus for all first-
year students 
 

Sessions provide opportunities for 
students to engage with peers.  
 
P3 mentors provide small(er) group 
opportunities for continued 
engagement and sense of belonging 
 

Students report that 
sessions provide 
opportunities for 
engagement.  
 
Independent observers in 
sessions note that sessions 
provide opportunities for 
engagement. 
 
Students participate in P3 
mentor group discussions 
during Gateway. 
 
Students remain engaged 
with their P3 mentors 
during the first-semester, 
and throughout the year.  

Survey students on whether they engaged with 
peers during sessions, and on experiences in the 
P3 mentor discussion sessions. 
 
Survey students about the P3 mentor groups at 
the end of the first semester. 
 
Conduct purposefully selected focus groups to 
understand student experiences from a more in-
depth perspective. Conduct these at the end of 
Gateway and the end of the Semester to 
determine the value of the P3 mentor groups. 
 
Identify independent session observers who rate 
sessions on a rubric to triangulate with student 
responses. 
 
Monitor engagement and participation in P3 
dialogue sessions during Gateway. 
 
Monitor engagement in P3 mentor groups 
throughout the year. 
 
Hold focus group discussions with the P3 
mentors after gateway, at the end of the first 
semester and at the end of the year.   
 

Gateway contributes 
to the nurturing of a 
campus environment 
that is inclusive and 
socially just. 

Present students with sessions during 
Gateway that (i) introduce them to 
the student affairs philosophy, (ii) 
provide them the opportunity to 
participate in dialouges 
 
Gateway sessions, where relevant, 
employ a humanising pedagogy and 
the pedagogy of discomfort 
 

 Conduct purposefully selected focus groups to 
understand student experiences from a more in-
depth perspective.  

 


