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thése experiences and place them in the context of the learning objectives
and the larger mission of civic engagement.

Leming (2001) found thar high school students who had ethical
decision-making material integrated with their servic -learning were sig-
nificantly more systematic in their ethical r

soning and more likely to
use an ethical viewpoint than those who participated in service-learning
without this curriculum. Similar resules wich college students were
found by Gorman, Duffy, and Heffernan {1994).

However, without clear guidelines about ethical decision-making
practices, the process seems haphazard at best.

Summary

Higher education currently professes a significant commitment to a mis-
sion of civic engagement. Academe as a whole has embraced many
avenues by which to connect to and benefit its surrounding community
and beyond. Service-learning is ideal for this commitment to the commu-
nity because it relies heavily on the proven pedagogical method of active
learning. Yet it often has been assumed that by simply partaking in service-
learning experiences, civic engagement will be an inevitable result for the
institution, faculty, and students.

We call for the recognition and examination of the ethical challenges
one faces in service-learnin experiences. In order for such erhical chal-

m‘,

cratic 1deals, a

ey

arning practitioners in a way that fosters demo-
-t of pedagogical tools is required. These tools include
guidelines, or what is more comn only called a code of ethics, specific wo the
service-learning context. Individuals must caref illy examine this code
(through reading, discussion, and written and oral analysis), practice it
through hypothetical applications, actively u
actual service-learning dil

the code when faced with
emmas, and finally, reflect critically upon these
s. That set of tools is what comprises the body of this book, We
recognize that developing a code of ethics is only one of many steps that
must be taken to better connec 1

experienc

, -learning to the goals of higher
education, but we believe it is a critical element withour which other
efforts may not be as produ

vice

Chapter Two
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Morality, Values, and Ethics

The terms morals, values, and ethics are often used wm,,;i&.,ﬁ:mﬁvq SW re e
the practices that enable a society to operate in %w best intere Wﬂ, w : is
ens. In the United States, those practices are articulated as the aﬁsorrwwxs
ideals first promoted by the founding mmﬂw&? m,w_:w expanded ;ﬁc:wv M; ‘
democratic process. Ehrlich Goawv states, “Americas %EA Q,Sp ww»x%m;” z
including tolerance and respect for others, m:.o@asé :Qxﬁ.:&ﬁ,, w:m, .: w |
cern for both the rights of the individual and the éw:ﬁ% of the gr up, ‘& rw ‘
grounded in moral principles” (p. 1). Mor: ,E.m% ideas abour what wwmﬁ rw
and wrong. Morality is about the relationships vm.ﬁyﬁnz @QW&: M\we WMM,\
they agree to live in a manner that protects the g% interest c, w LN ANS V\
that permit the members of the soci

i

also involves language and 586&“:% nbens o the soc
ety to engage in moral discourse for the purpose om mﬁmcwz.;m the a :csw :
individuals and the practices and institutions s,m wrm society ngw&mww;
2000, p. 23). Morality is not necessarily tied to religion, but is &v.oﬁ Mwn mw
ues a society holds dear. A moral dilemma occurs when there is a con fet.
berween values and ideas about what is moral. .

alues are the specific qualities that tog ,;wﬁ. comprise the morality ¢
a society. Usually values involve the qualities that @Sfmwm &M«Mwwx‘c.m 5
everyday life. Some of these values may be culture-specific, while others

lity of

are universal.
Values represent the comparative worth ascribed to
things, whether of a tangible or intangible nature

value orientation serves, in part, to shape the nature of

9
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the ethical principles themselves, which then can be used
as more explicit guidelines against which to measure indi-
vidual behavior. ... What is E&@&& to be ethical in mak-
ing these kinds of choices is a manifestation of values
&55 what outcomes are more important than others,
and about whart actions and risks are reasonable and
acceptable in secking to reach these objectives. (Snow,
Grady, & Goyette-Ewing, 2000, pp. 899-900)

Thus, values are essential to ethical decision-making, in that they direct
the proces: ,

Ethics are often considered to be the results of systematic reflection on
morality and values (Purtilo, 1999). The study of ethics involves a process
of deciding the best course of action when faced with a given situation.
There are many ethical theories that can serve as guides in the decision-
making process. Gm»«?&ﬁmx%sm the complexities of the theories can be a
challenging endeavor that requires a strong background in philosophy. A
complete review of these theories is beyond the scope of this book, but a
broad outline follows; the reader is encouraged to explore further the
philosophical foundations of ethical thought.

In what is probably an oversimplification, ethical theories can be divid-
ed into one of three categories: rule ethics, virtue ethics, and feminist ethics
{Valbrecht, 2002). Rule ethics are concerned with answering the question,
“What actions are right?” Rule ethics are derived from two classic ethics
theories: deontological theories and teleological theories. Deontological
theory, attributed to Immanuel Kant (1788/1949) and often referred to as
Kantian theory, is based on an understanding of ethical action as resulting
from duties and rights. It is every individual’s moral obligation, according
to this theory, to do what “ought” to be done. What ought to be done is
determined by what aﬁ,& rational being would agree is right. In general, it
is akin to a universal law (rule) based on respect for human dignity. In this
theory, every individual carries an inherent dignity and is therefore entitled
to respect. Kant believed that some actions are inherently immoral, regard-
less of their consequences, and thus the means of the decision, not just the
ends, must be considered. This theory may be problematic when duties or
rights conflict.

Teleological theory (also referred to as utilitarianism), another rule-

based theory, is concerned with the consequences of one's actions. Deci-

Service-Learning Code of Ethics 11

sions are made based on the greatest balance of good over evil, or the
greater good. Teleological theories are most closely associated with the
work of Jeremy Bentham (1789/1939) and John Stuart Mill (1859/1939).
The focus is on the action and the consequence. One should choose the
action that will provide the greatest good to the greatest number of people.
In essence, the end justifies the means. A difficulty with this theory is that
to fully consider the consequences of one’s actions, it would be necessary
to have knowledge of all possible consequences related to the act, which is
rarely possibl

The second broad category of ethical theory is virtue ethics. Vircue
ethics are not concerned with the rule, duty, obligation, or consequence of
right action, but rather with the moral character of the individual making
the decision. Virtue ethics have their foundation in the work of Aristotle,
who proposed that the good life could only be achieved by a virtuous per-
son. Community life is an essential element of the theory, for the virtuous
individual lives in a community of close interpersonal relationships.

The third broad category of ethical theory is the most recent. Feminist
theory, often referred to as the ethics of care (Gilligan, 1982), has a broad
focus on the institutional reduction of oppressive societal forces, specifical-
ly with regard to policies that affect historically oppressed groups such as
women and minorities. Key to this theory is the issue of power and how
power is used to oppress and devalue women. Proponents of feminist
ethics argue that traditional approaches to ethics (e.g., Kant, Bentham,
Mill, and Aristotle) were based on typically masculine ideals and virtues
that diminished the value of relationships and caring. Noddings (1984),
in developing a feminine, relational approach to ethics, suggests that real
care involves actual encounters with people, not just good intentions.

Individually, none of these ethical theories presents a perfect frame-
work for ethical behavior. For example, rule ethics appear to provide the
conceptual tools for a precise, objective way of rationalizing ethical deci-
sions; but individuals make echical decisions with their hearts, not only
with their minds. Virtuous people who have good moral character make
decisions that do not always follow the rules, but these decisions are ethi-
cally defensible just the same. Critics of feminist echics argue that the
ethics of care is not a new ethical theory, since many of its characteristics
are encompassed in the basic principle of benevolence. They argue that
ethical theory is not and should not be gender specific. Even feminist
ethicists agree that there is no single feminist perspec

‘¢ On any one
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moral issue. Thus the search for moral justifications through the applica-
tion of ethical theories is far more »9:21:;@& than it might first appear.

Each encounter must be viewed as unique and examined in light of moral

principles and all the constituencies involved. While community is an
important concept in ethical decision-making, the resolution of an ethi-
cal dilemma requires a decision that balances the needs of the individual

and society.

is any situation “embedded with important moral
" (Purtilo, 1999, p. 13). Ethical dilemmas have been defined as
“situations when what is ethically correct is not clear, and any of several
ethically defensible solutions may be arrive

An ethical ssue

challeng

at, depending on one’s
analysis of the ,ﬁ:.xzwezj (Weithorn, 1987, p. 230). Schaffer, Paris, and
Vogel (2003) define an ethical problem in service-learning as “the
ence of a cc ;ﬁ%

peri-
bout the right thing to do” (p. 153). The dilemmas
usually involve a conflict between two or more virtues (or principles) and
two or more morally defensible

ourses of action. In other words, choos-

ing one course of action (and following one virtue or principle) necessi-
tates violating the other. In many cases, the ethical decision involves

judgment mwéi which choic

two equal goods). Analysis is perhaps the most critical component of

ethics. Through the analysis of the situation, the moral issues are defined
the value discrepancies identified, the conflicting mm:gmi% wnxscéw;
edged, and the potential solutions debated.

Ethical Deliberations in Service-Learning

Service-learning presents situations where one’s analysis of the situation
may depend heavily on the perspective being taken or the constituency
being served. By definition, service-l

rning requires attention and
responsibility to multiple constituencies, including students, faculty, the

academic institution, and the community. The analysis must consider the
inter

ts of all parties. Thus the levels of analysis (e.g., a stated institution-
al policy on sexual harassment is the institutional level, whereas protecting
a student from sexual harassment in the community is both an individual
and institutional issue) are an important consideration when choosing an
cthical course of action, Service-learning, by definition, requires careful
and deliberate reflection on the service project and an integration of the

is the lesser of two evils (or the greater of
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service with the academic goals. The reflection requirement provides an
excellent opportunity for deliberation over and analysis of the ethical
issues encountered in service-learning,

Professional Codes of Ethic

Codes of conduct have been widely es

blished by many professional
organizations to provide guidelines for professional behavior and for analy-
sis of ethically difficult situations. These codes serve the dual purpose of
protecting the community being served by the profession and providing
the professionals with a framework of best practices. Ethical codes are usu-
ally the result of the need for a moral lens through which professionals can
evaluate the practical dilemmas encountered in a particular profession. Pro-
fessional codes of conduct seek to provide both mandatory and aspirational
goals for the profession. However, no code of ethics can guarantee ethical
behavior or resolve all of the ethical dilemmas faced by members of the pro-
fession. Codes of ethics have many limitations and are generally selt-
imposed by members of a profession. There is rarely complete agreement
by members of the profession as to what constitutes right and wrong
behavior; but, despite the inherent difficulties, Corey, Corey, and Callahan
(1998) suggest that “Ethical codes are necessary, but not sufficient, for exer-
cising ethical responsibility” (p. 7). Ethically responsible practice in any
profession requires a careful examination of the individual and cultural cir-
cumstances of the situation.
Service-learning is no different. While not a profession itself, service-
learning presents unique issues, problems, and situations for those who
engage in it. In writing about the moral obligations of professors, Tellez
(2000) sounds a caution that “no attention was given to the moral dilem-
mas faced by professors who require service learning” (p. 77). Tellez sug-
gests that three of the nine principles for moral decision-making by college
professors developed by Murray, Gillese, Lennon, Mercer, and Robinson
(1996) directly apply to service-learning. These principles are 1) a necessi-
ty for pedagogical competence, 2) the need to deal with sensitive topics,
and 3) the focus on student development. As more college professors
require service-learning, the ethical dilemn:
Thus, our search for ethical guidelin

become more apparent.

for wiﬁmm;miﬁwz@ g%z
with discipline-specific codes of 2?? It is easy to find a code of ethic
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for psychologists, physical therapists, health care professionals, chemists,
engineers, accountants, social workers, and music educators (American
Association of University Professors [AAUP], 1990; American Counsel-
ing Association, 1995; American Medical Association, 20015 American
mccg% of Civil Engineers, 1996; National Association of Social Workers,
1999; National Organization for Human Service Education, 1996;
National Society of F,&_ ssional Engineers, 2003). Educators, as profes-
sionals in their chosen fields, also are often bound by the code of ethics
specific to their fields. However, these codes do not address ethical issues
relevant to the service-learning experience, although the majority of these
codes include a mandate to provide a benefit to the community.

For example, the AAUP is widely recognized as the premier organiza-
tion for facilitating the practice of teaching in colleges and universities.
Interestingly, John Dewey, who is often considered the guiding force
behind the current service-learning movement, served as the first chair of
the AAUP’s committee on university ethics in 1916. Although it does not
address issues specifically related to service-learning, AAUP’s (1990) State-
ment on Professional Ethics does instruce professors to “demonstrate
respect for students as individuals and adhere to their proper roles as intel-
lectual guides and counselors” (p. 76). Similarly, the American Council on
Education (1995-2005) developed a set of strategic priorities, one of
which focuses on service designed to “support colleges, universities, and
other higher education and adult learning organizations in their efforts to
serve students and sociery.”

A review of the codes of ethics for specific professions reveals some
noteworthy mandates that can be viewed as a justification for a service-
learning curriculum. Professionals, who are charged with training the next
generation of experts in their fields, demonstrate by example the elements
of the code. Many codes include specific references to civic responsibility
and leadership. For example, Section 10-d of the American Counseling
Association’s (1995) Code of Ethics discusses pro bono service. It states,
“Counselors contribute to society by devoting a portion of their profes-
sional activity to services for which there is little or no financial return.”

Similarly, the Ethical Standards of Human Service Professionals states,

Human service professionals, regardless of whether they

are students, faculty or practitioners, promote and
encourage the unique values and characreristics of
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human service. In so doing human service professionals
uphold the integrity and ethics of the profession, partake
in constructive criticism of the profession, promote the
client and community well-being, and enhance their
professional growth. (National Organization for Human
Service Education, 1996)

In addition, the National Association of Social Workers (1999) Code
of Ethics states, “Social workers promorte social justice and social change
with and on behalf of clients.” It also mandates, “The Code socializes
practitioners new to the field to social work’s mission, values, ethical prin-
ciples, and ethical standards.”

In another example, Section I1I-2a of the Code of Engineers (Nation-
al Society of Professional Engineers, 2003) states, “Engineers shall seek
opportunities to be of constructive service in civic affairs and work for the
advancement of the safety, health and well-being of their communiry.”
And, Section 7 of the Principles of Medical Ethics of the American Med-
ical Association (2001) states, “A physician shall recognize a responsibility
to participate in activities contributing to an improved society.”

For examples of other ethical codes of conduct, with specific reference
to social responsibility in the training of new professionals, the reader is
encouraged to review Section IV of the Code of Ethical Conduct of the
National Association for the Education of Young Children (1998), Profes-
sional Obligations of the American Society of Civil Engineers’ (1996)
Code of Ethics, Section 3.1 of the Association for Computing Machinery
(1997), the American Society for Public Administration (2000) Code of
Ethics, and the Chartered Financial Analyst (1999; formerly Association
for Investment Management and Research) Code of Ethics.

These codes mandate civic engagement in general, but much like cur-
rent discourses on service-learning, they don't specifically discuss how to
engage in service-learning in an ethical way. At its core, service-learning is
about relationships among faculty, students, the college or university, and

community agencies, each group having different agendas, resources, and_

levels of power. A code of conduct is needed to provide standards and guide-
p g

lines for appropriate professional conduct, roles, and responsibilities to

guide the interaction among those involved in service-learning as well as the

products of their labors. However, as indicated, no single existing code of
ethics applies specifically to service-learning. Therefore, we propose a set of
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principles as guidelines for ethical decision-making in service-learning expe-
riences. Based on these principles, we propose a code specifically for service-
learning and a model by which these principles can be applied to resolve an

ethical dilemma encountered in service-learning. The principles proposed
are beneficence, nonmaleficence, justice/fairness/equity, fidelity/ responsibil-

ity, autonomy and respect for people’s rights, and integrity.

Ethical Principles

Beneficence is the act of doing good. The focus is on the promotion of
good in service to others. The question of doing good leads to the question
of “Good in whose best interest?” This principle is dependent on how one
defines good and goodness.

Nonma

cficence means doing no harm, &cwmm no evil, protecting oth-
ers from harm. This involves acts of commission as well as omission. It
involves knowing the limitations of one
and r

xpertise when serving others,
nizing that even the best actions may have some harmful effects.

Justice/fairness/equity refer to impartiality, fair representation of facts,
consistency, and comparable treatment of diverse populations and groups.
Service involves The Golden Rule: Do unto others as you would have
them do unto you.

Fi %\M@k\w&\%m.v,&&@“ have to do with trustworthiness, faithfulness,
performance, and careful observation of service obl igations.

Autonomy and respect for people’s rights refer to the promotion of self-
determination—the freedom of the individual to choose his or her own
destiny. Students, institutions, community agencies, and community par-
ticipants should have an active role in service.

Integrity refers to accuracy and truthfulness in the practice of service,
[t involves the idea that honesty is important when dealing with others,

deception should be avoided.

Service-Learning Code of Ethics

Erhice

sticuents. Based on the aforementioned ethical principles, we propose a code

o

concerns and dilemmas in servic

carning involve multiple con-

of ethics for service-learning involving students, faculty, and administrators.
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The code does not include guidelines for community agency personnel,

because they will be guided by agency policies and the code of ethics of their
) & Y agency |

professional disciplines.

I.Students

1) Students in service-learning shall behave as professional representa-
tives of the college/university at all times.

2) Students in service-l carning shall understand their role and its limira-
tions in the context of the service-learning assignment.

3) Students in service-learning shall adhere to the policies and proce-
dures of the community agency.

4) Students in service-learning shall treat service recipients in a manner
consistent with ethical principles.

5) Students in service-learning shall fulfill their servic -learning commit-
ment to the agency in accordance with the course requirements.

6) Students in service-learning shall agree to abide by any applicable
legal and ethical guidelines.

7) Students in service-learning shall recognize and reflect upon potential
challenges to their personal value systems.

8) Students in service-learning shall carefully consider all aspects of the
service-learning assignment and consult with faculty members if par-
ticipation would cause undue distress due to personal circumstances.

Il.Faculty
1) Faculty shall match community needs with academic service-1 carning
goals prior to the beginning of the project to ensure that academic
and community service goals can be achieved.

2) Faculty shall minimize potential harm to agencies, their constituents,
and students.

3) Faculty shall provide community agencies with a plan that includes
information about what is expected and required of students and the
agency (e.g., accountability, commitment, consistency, and commu-
nication),




10) Faculry shall as

i

i<y T

4) Faculty shall develop course g goals consistent with service-learning
objectives and communicate to &3 students, both verbally and in writ-

ing, the parameters of the service-learning requirement, :J,&:%:m

a) Academic arwanﬁ? for the s -learning experience

b) Articulated community benefics

requirements
d) Students’ roles and responsibilities

gal and ¢

ssionalism, lia-

hical guidelines on issues such as profes
rm:m, onfidentiality, and insurance
f) Responses to emergencies (¢.g., threats, weather, and healch risks)

g) Expecrations for integration into course > material and reflection

h) Alternative assignment unless college policy requires service-learning

5) Faculty

ties and w..iﬁﬁw& risks prior to the beginning of the service-learning

shall properly train and inform students of their respe nsibili-

activity.

6) Faculty shall ensure that students understand the diverse characteris-
tics of those with whom they will be working

7} Faculty shall treat all students in a manner ¢ consistent with ethi
m:r.wm%w@y

8) Faculty shall maintain involvement with community agenc
throughout the process and be responsive to changing needs and cir-
Cumstances.

9) Faculty shall be av ailable to students for consultation or referral for
problem solving and conflict resolution.

ess the outcomes of this activity for the recipients, the
community, and students.
fl. Administrators

1) Administrators shall recognize and support opportunities for service-
learning as part of a li

-ral education.

fon

2) Administrators shall provide mechanisms for the institutionaliz

of civic engagement and resources for service-learning @mgi?chﬁ

and service-related research.

3) Administrators shall be sensitive to and knowledgeable abour com-

ds

MUY ne

4) Administrators shall make every effort to minimize ¢ isky and unsafe
locations and circumstances.

5) Administrators shall provide clear ¢ guidelines to faculry and students

regarding liability and ethical 1ssues,

6) Administrators vr»: ?cﬁ& faculty with opportunities tor training
and education in service-learning curriculum infusion.

~J
Es

consistent with

Administrators shall treat all constituents in a v
ethical 35&@? S.

Model of Ethical Decision-Making

Most models of decision-making follow similar steps with some minor
variations (Corey, Corey, & Haynes, 1998; Kearsley, 2003; Purtilo, 1999).
Using the above ethical principles and code of ethics, we propose the fol-
wccﬁsw six-step model of ethical decision-making applied to service-learn-

ing (see Table 2.1).

Step 1t dentify and def
Step 2. Addr
Step 30 Propose Courses Q action.

ERIARECE

s relevant pr

Step 4. Determine and analyze the conse
of action.

ch prop

Step 5. Decide on the best course of action.

step O

Evaluate and reflect onthe d
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he first step is to identify and define the dilemma. In this step, one

must clearly delineate the dilemma so that all options can be analyzed. It is
casier to solve a specific problem than a vague one; therefore, simplifying
the problem and highlighting the most important factors are critical.
Otten there are competing goals to which different echical principles could
apply. In addidon, the same ethical principle could mean different courses
of action to different parties.

The second step is 1o address relevant principles and gather informa-
tion. Sourc

g

include the principles, laws and regulations, and codes that
may be applicable, and consultation with experts (e.g., supervisors,
instructors, coworkers, and administrators). The person can then analyze
the available information, determine if more information is needed, and
organize the information to develop possible resolutions.

The third step is to propose as many courses of action as possible.
These should include factors relevant ro effective decision-making. Several
good alternatives and as many factors as possible should be generated. If
there is a long list of actions, they should be grouped into related factors.

The fourth step is to determine and analyze th consequences for each
proposed course of action. These courses of action should be examined
cautiously and defensively. That is, one should attempr to see why each
proposed action might not work, as a way to hig

hlight weak points. Based
on this analysis, one can then eliminate or alter actions, or prepare contin-
gency plans to counter possible negative outcomes.

The fifth step is to decide on the best course of action. If necessary,
one should consult with appropriate sources to seek feedback on one’s
decision.

> and reflect on whether the

elected course
ot action is the best one. This last step is crucial to moral growth through
he resolution of the ethical dilemma. Amec ng the many tests available, the
pillow, newspaper, and child te

The final step is to evaluat

sts can be used to evaluate the decision
selected. In these tests, the following questions can be posed and
answered: Can you sleep with your decision? Would you be comfortable
having your decision published in the newspaper? Would you tell a child
to engage in this behavior?

Students




Chapter Three

Service-Learning
Code of Ethics for Students

tudents are the primary participants in any service-learning experience.

Without the student, there would be no reason for service-learning. Yet
students are often unprepared for the practical and professional aspects of
service-learning. Because most of them have work experience and under-
stand the rules of the work world, faculty often assume that the “New Mil-
lennials” (students born after 1982) are more experienced and savvy than
they prove to be. Growing up in a desegregated country does not mean
that they have abandoned the prejudices that continue to haunt their par-
ents’ generation. Yet service-learning experiences often place students in
sicuations thar are quite different from their typical work or school experi-
ence, and they often find themselves floundering in a se: of expectations
without clear direction. Many professional programs in colleges and uni-
versities v,zZm&m students with instruction in ethics specific to their chosen
discipline, but that training usually occurs in the final few courses of the
student’s senior year, during which practical experience may be required.
Thus, students in the freshman through junior years of college may be
involved in service-learning projects without any formal training in ethical
practice. The student section of the Service-Learning Code of Ethics
(SLC) was developed with this in mind.

The student section of the code is designed to provide students with
specific guidelines for behavior and decision-making during service-learn-
ing experiences. Students will undoubtedly find themselves in situations
that they are ill equipped to handle due to inexperience. The nature of
many service-learning experiences places students in circumstances where
they act alone or in small groups, often without direct supervision from
faculty. The SLC for students is not intended to be all-inclusive, nor will it
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provide solutions to every problem students may encounter; it is instead
designed to give students a benchmark for making good ethical choic

The student section of the SLC makes e wrr: what faculty members
might otherwise take for granted. It begins with a mandate that students
behave as professional representatives of the college/university at all
times. The first part of the student code depends k ,m«i% on faculty to
plain to students what “professional” means for their particular institu-
ton and for the specific service-learning experience. Faculty preparation
is a key component. Students cannot be expected to adhere to profession-
al behavior if they have not received specific instruction in what “profes-
sional” looks like in the workplace. Equally important is the fact that the
students are repre

:nting the academic instirution in the community.
One negative experience with a student has the potential of erasing years
of positive interactions with a community partner. Students need to
understand that their experience in the community affects more than jus
their own evaluations.

d to understand that there are serious limitations to
what they can and cannot do. Many times this takes the form of secting
and maintaining appropriate boundaries for the activity. Students must
gnize that when they agree to participare in a service-learning activity,
they also agree to abide by the policies and procedures of the agency with
which they are working. Ag :r this implies that the faculty member has
ensured that the student will receive training in the appropriate policies
and procedures of the agency, ﬁﬁ that the agency agrees to provide the
proper training,

Students also n

The code for students stresses thar all service recipients are treated
with respect, honesty, fairness, and confidentiality. Higher education has a
responsibility to promote the fundamental democratic principles of toler-
ance and respect for the diversity of human experience. Service-learning
atfords students the opportunity to recognize that they are members of a
larger, diverse social context. Respect, honesty, and fairness are essential
ingredients of any community-university partnership, and within a code
of ethics, they provide a foundation for discourse about public i issues.

When students agree 1o a service-learning project, they must fulfill

 their obligations to the community. If a student leaves the agency prior to

completing the assignment, faculty and Qﬁmzxswé staff are faced with
cither providing the service or abandoning the project. Presenting stu-
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dents with a specific code should help to underscore the seriousness of
experience and the potential legal implications involved
The student code emphasizes that students may experience mild ro

intense personal reactions to the service-learning experience. Students may
find their value systems challenged and perhaps changed through service-
learning. Students need to know that there are resources available to them
through faculty, community staff, or the college counseling center should
they need assistance in coping with difficult situations and personal value
exploration. The reflection central to the service-learning experience is an

excellent opportunity for this process of inquiry. However, the code also
recognizes that certain service-learning assignments may create a personal
dilemma for a student who is unable to participate in the activity because
of mitigating private circumstances. It is then the studend’s 2@%5?&&3
to consult with the faculty member to resolve the impa a way that

does not compromise the integrity of the course assignments.

Ehrlich (2003), a proponent of service-learning as a tool for the devel-
opment of moral and civic responsibility, states, “Higher education should
encourage and facilitate the development of students” capacities to exam-
ine complex situations in which competing values are often ar stake, o
employ both substantive knowledge and moral reasoning to evaluate the
problems and values involved, to develop their own judgments about
those issues, and then to act on their judgments” (p. 2). A possible benefit
of providing students with a code of ethics for mnzwm?g&,zr& is «HW,E
opportunity to begin a dialogue that encourages ethical behavior in
setting, Pm&&g of discipline. A just society &%&ﬁr on informed, com-
mitted, socially 1 am@csuwvwo leaders who practice ethical decision-making

-

in every situation. Thus, the following student SLC is proposed.

I.Students

1) Students in service- w_?ﬁxsm shall behave as professional representa-
tives of the college/university at all times.

2) Students in service-learning shall understand their role and its limita-

tions in the context of the service-learning assignment.

3) Students in service-learning shall adhere to the policies and proce-
dures of the community agency.




G)

o
7)

8)

Service-Learning Code of Ethics
Students in service-learning shall treat service recipients in a manner
consistent with ethical principles.
Students in service-learning shall fulfill their service-learning commit-
ment to the agency in accordance with the course requirements.

Students in service-learning shall agree to abide by any applicable
legal and ethical guidelines.

Students in service-learning shall recognize and reflect upon potential

challenges to their personal value systems.
Students in service-learning shall carefully consider all aspects of the
service-learning assignment and consult with faculty members if par-
ticipation would cause undue distress due to personal circumstances.

Chapter Four

Conflict Between Student
Personal Commitments and
Service-Learning Requirement

arry is a fourth-year social work major with a minor in Spanish. After

graduation, he plans to work in the inner city in foster and adoptive
family services, abuse assessment, and child advocacy. Barry believes that
completing his Spanish minor will be a valuable tool in becoming a more
effective social worker. At this point, he has completed 12 of the 18 credits
required for the minor. Barry enrolls in a six-credit capstone class in
advanced Spanish (i.e., Intensive Spanish I1I/IV). One of the graded
requirements for this class is a 45-hour service-learning experience. Stu-
dents in this class are to engage in various activities at a nonprofit agency
for Hispanic immigrants, whose mission is to help its clients develop valu-
able life skills, educational enrichment, citizenship and leadership behav-
ior, and resourcefulness.

The instructor, Dr. Jones, requires that students use their Spanish-
speaking skills to tutor and mentor the children, adolescents, and aduls
served by this agency. Students will be helping clients with adjustment prob-
lems, homework, and assimilation into the community. Dr. Jones’s goals for
service-learners in the class are to improve their Spanish oral and written
communication skills and enhance their understanding of Hispanic culture.
She also expects students to speak Spanish in class while discussing their
field experiences, including a reflection on their personal reactions to the
tutoring experience and how cultural differences affect their work.

Most students in the class are able to balance this service-learning
requirement with their other academic and work-related commitments.
However, because Barry is married with a small child and has a full-time




job as an assistant manager for a local convenience store, this assignment

presents problems for him. Up to this point, his ma r 55 been flexible
and allowed him to take classes during the day and make up the hours in

the evenings kends.

nd on we

Barry stays after the first class and explains to Dr. Jones that he cannot
complete the service requirement, mr,*,:émr he believes it would be benefi-
reminds Barry that the syllabus clearly states this is
requirement for the cla

cial to him. Dr. Jon

She reviews past successes and tells Barry that
she has been using this method of teaching conversational Spanish for the
last five years. She assures him that any personal sacrifice he would need to
:Srnﬁoﬁxﬁiﬁm%wmuwafg.ﬁm,:..<§EZwm éczr xﬁiﬁﬁ.

Step 1:ldentify and Define the Dilemma

The servi

learning code provides a framework for understanding con-
flicting and competing personal and professional goals. Despite Barry’s
intentions to learn as much as possible in his classes and do well, he is
cperiencing contlicr about

ympleting the course. According to the code,
students are required o fulfill their service-learning commitment to the
agency in accordance with the course requirements (SLC 1.5), and yet, faculry
must treat all students in a manner consistent with ethical principles
(SLCIL7).

According to Dr. Jones, her past practices in this course are clear to all
students and 52 syllabus unambiguously outlines these requirements
(SLCTL4). During her conversation with Barry, she points out that previ-
ous student ¢ expe criences and the literature support this assignment as an

xtremely effective pedagogical strategy and a useful way to become skilled

rsational Spanish. She stresses the added benefit of enhanced class
and group discussions. Dr. Jones, therefore, believes that in order to be fair
o the other students in the class and provide a rich experience for Barry,
he should be required to participate. ~

in cony

Step 2: Address Relevant Principles and Gather Informatio

As a nontraditional student, Bs

y always tries to see the bigger picture

and appreciates his professors’ cfforts to apply course material to the “real

Service-Learning Code of Ethics
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world.” He understands that Dr. Jones’s interest in associating community
service with academic experience is a profitable and useful way of skill
development in Spanish. However, he feels that his personal, protessional,
and academic responsibilities are at odds with each other.

In this instance, as outlined and described in Chapter 2, the principle
of beneficence, the act of doing good, suggests a mutually satisfying rela-
tionship between Barry and community agency clients. He will improve
his ability to communicate with future clients and enhance his under-
standing of their culture. But, if he is promoting the good of agency
clients, what about the good of his family and his responsibilities to them?
Barry wrestles with the conflict berween his personal responsibility to his
wife and child and his academic responsibility. In other words, he is
unsure how to resolve this dilemma in a fair and just way.

In an effort to gather more information and ideas, Barry ralks to stu-
dents who belong to a nontraditional student organization on campus.
They recommend that he try to negotiate with the instructor a similar
assignment or extra-credit work that would require less-structured, off-
campus hours. His peers empathize with Barry and support his desire to
do well and be as prepared as possible for future employment. They are
concerned that this assignment might create an added burden that could
adversely affect him physically, psychologically, and emotionally.

Step 3:Propose Courses of Action
Barry considers several options. He could:

s Action A: Drop his minor in Spanish and take rwo others courses to
make up the six credits.

e Action B: Talk to Dr. Jones about offering an alternate assignment.

o Action C: Drop the class and delay graduation, hoping to reduce his
work hours and rake this course next semester,

 Action D: Request that his work hours be structured around the serv-
ice-learning requirement, recognizing that this will be a difficult

semestier.

o Action E: Reduce his work hours and seek financial support.
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Step 4: Determine and Analyze the Consequences for Each
Proposed Course of Action

Action A: Drop his minor in Spanish and take two others courses to make
up the six credits.

Positive. For Barry, dropping his minor in Spanish is a relatively
raightforward and easy solution to this dilemma. He could drop this
course and pick up six credits in two less-demanding free elective courses.

Negative. Because Barry is sure he ultimately wants to work closely
with the Hispanic community, he thinks it would be a mistake to drop his
minor in Spanish. He knows that some fluency in Spanish would add to
his credibility and be useful with this population. Because the period for
adding classes has passed, Barry would be able to drop this course but
would have difficulty scheduling and obtaining permission from two pro-
fessors to be added to their class rosters. In addition, he would lose his full-
time status and financial aid if he cannot replace these six credits.

5

Action B: Talk to Dr. Jones about offering an alternate assignment.

Positive. Selecting an alternative to the service-learning requirement

for this class would give Barry an opportunity to fulfill the course require-
ments, continue his current work schedule, satisfy his Spanish minor, and
ma:,u%% juirements on time.
. Bar ry is willing to consider other activities but recognizes
that Dr. ?E s offered no alternate options. At the same time, he realizes
that the syllabus clearly oudines what is needed to earn the six credits in
this class. As a conscientious and committed student, Barry has never
asked for an exception to course requirements. He is unsure how this
would affect faculty perceptions about his ability to be a flexible yet hard-
working social worker.

Action C: Drop the class and delay g ,&S&c? hoping to reduce his work
hours and take this course next semeste

LPositive. This remains a viable option for Barry. He hopes that if he
has an additional semester, he can &%&% a creative solution to meet both
his workplace and home demands. This solution would reduce Barry's
stress level and give him an opportunity to spend more time with his wife
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and child. In addition, he would not be rushing through the course and
would be able to spend more time learning the material.

Negative. This solution would postpone Barry's ability to complete his
degree in a timely fashion, obtain employment, and begin repaying his large
debr. Barry believes achieving goals are part of being a good student, worker,
and citizen. He regrets not being a serious and committed student when he
was younger and is uncomfortable about deviating from his plans.

Action D: Request that his work hours be structured around b
learning requirement, recognizing that this will be a difficult semester.

Positive. Barry is torn between discussing these demands on his sched-
ule with his supervisor and finding other employment. He realizes that his
boss has always been supportive and flexible in the past and is hopeful dhat
his boss is once again willing to meet his needs.

Negative. Barry is concerned that if he asks his boss for one more
scheduling change, he will be fired and then will have to search for other
employment. This would be time-consuming and would create a financial
hardship for his family. On the other hand, if Barry decides to continue in
the class, he realizes this would be a difficule semester. He might be unable
to contribute fully because of fatigue, stress, and time pressures. This
could result in poor grades, reducing his chances of admission 1o a Masters
of Social Work program later on. In addition, his health could sufter along
with his marriage, creating a dilemma in his personal life not unlike the
problems he hopes to help others resolve someday as a social worker.

Action E: Reduce his work hours and seek financial support.

Positive. Barry could reduce his weekly work hours and ask his wife to
add more hours to her schedule at a fast-food restaurant. This option
would afford him more time to study and also to work with clients and
develop a better understanding of the Hispanic community and culeure

Negative. This does not seem to be a viable solution because Barry and
his wife are already concerned about their current debt and the effect their
work schedules will have on their two-year-old daughter. In addition,
Barry has had a long-standing arrangement with his boss to work a fixed
number of hours each week. If his boss is not amenable to reduced hours,
Barry could lose his job. Because Barry and his wife have overexiended
themselves, m%swﬁﬁm in poor credit, it is unlikely they would be able to

73.;138 MOre MOney.




Service-Learning Code of Ethics

Step 5:Decide on the Best Course of Action

éxn? none of the proposed courses of action provides an ideal solution
for Barry, he decides on Action D, which is to request a change in his work
hours. He explains the course requirement to his wife and boss and antici-
pates a stressful and demanding semester. Although his wife is not happy.
,&% decides to be as supportive as possible. Mﬂn?ﬁ?:m% Barry’s boss is § zu
ing to make some minor adjustments, enabling Barry to change his work
m&waac? slightly to accommodate the wﬁiam;minmmw hours.

Ideally, Barry wants to be a good husband, ﬁwmﬁw employee, and
student. These conflicting roles have cre ; easi-
ly resolved. Ultimately,
uation.

d a dilemma thar is not easi-
ury decides to make the best of a difficult sit-

Step 6: Evaluate and Reflect on the Decision

w%@, resents what he considers to be an additional burden and feels that
he is being forced to participate in an - tivity that places added demands
on his already scresstul life. He is concerned about how all this extra S@%
will affect his wife and child. He is not sure he V i

il afe -an sustain such a rigorous
schedule throughout the semester without adversely affecting his health
b, M -
tamily, and grad

mm.:% is unwilling to drop his minor, because fluency in Spanish will
help him with community relations and help him to become a better
employee and social worker. Neither selecting two substitute courses nor
dropping this course are viable options for mwa? He is w,&amﬁ»mﬂ o .aim
mh.m&:wmo: and avm: re his goals with so few courses left to graduate. bw&v\
Barry m,:& his wife agree that reducing his work hours and incurring Bozw
%,vw,gx ,.azw% add stress to their already demanding budger.

D “spite the potential negative cons quences, Barry remains commit-
ﬁwg to his program of study and is willing to make the sacrifice if it helps
him become a better social worker. In addition, he has m.mmcgmw telt mw.,
engaged from the younger students in his class and hopes this ex qmmmmmg
ﬁé help him feel more connected to other students and to the mvmaﬁ, | IM
wwmnwa on how he would explain this decision to his child 85&%&.@&
clearly

the long-term benefits. Barry is, however, unsure about partici-

Service-Learning Conflict

pating in community service in the future becaus of the hardship he will
endure this semester.

In the process of resolving this dilemma, though, Barry has gained
experience in ethical decision-making and dealing with competing
demands and courses of action. He recognizes that in the world of work he
may be faced with contradictory decisions and behaviors and will, there-
fore, need to use critical thinking strategies to deal with clients, referral
services, community, state and federal reguladons, and the legal system.
Barry vows that, whatever the situation, he will be respectful and responsi-
ble and will consider the perspectives of all parties to provide clients and
families with the best and most useful solutions to their problems and
dilemmas.

In sum, when applying the pillow, newspaper, and child tests, Barry is
satisfied with his course of action. With the support of his family and
recognition of the long-term ben fits of his decision, he will be able to
sleep comfortably. He would be pleased to have his story of commitment
and motivation published in the local newspaper and would have no
problem explaining to his children the worthiness of the choices he made.

Related Issues

The demographics of the typical college student are changing as a larger

number of nontraditional students are attending colleges and universities

to earn undergraduate and graduate degrees. These students are usually 25

years of age or older and are working full time, supporting aging parents,

and often raising children. This case provides an example of the ethical

dilemmas faced by nontraditional students on a daily basis. They often

make difficult choices and decisions as they attempt to meet work, family,

and school demands. Engaging in yet another activity can create an addi-
tional burden. Instructors are, therefore, faced with difficule decisions as
they structure course requirements to provide the best and most effective
learning experience for all students. Is it realistic to expect someone who is
working and supporting a family to not only spend long hours studying
but also to engage in service in the community? Should course require-
ments be adjusted for the nontraditional student? What are college and
university faculty and administrators’ responsibilities for the quality of
education for the nontraditional student? Can and should we make
accommodations? Service-learning is based on university, community, and
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sod or benefit. If this is the case, are we overlooking
or ignoring the persona
accomplish public good?

individual common

good of these nontraditional students in order to

Additional Dilemma

Sarah is a new student in a Ps) rchology program at a local college. She is
returning to school after raising her children and anxiously attends her
first class. She is dis smayed to find that her introductory psychology
course has a service-l Eﬁ:ﬁ component at a local nonprofit agency for
inner-city, at-risk youth. Sarah is on the executive advisory board for
another similar agency in the communirty
boards have been competing ove
nity resources.

. Both agencies and their

- the last five years for r:ﬁ%a commu-

arah has enjoyed her community activities for over 15 years and
believes this service-le wrning component will be useful to the agency and
the students. In addition, she wants to do well in all her classes and in par-
ticular her first clas

owever, she is unsure how her agency would view
her participation in this community service. Would they consider her a
traitor for helping a competing agency? Would th Q%f&&&sﬁ& agency

think of her as a spy?

Sarah is hesitant about talking to her professor, since he seems com-
mitted to this activity and eager to have the students participate. She does
not want to be viewed as a difficule student and is unwilling to question
her protessor’s authority and the course requirements.

1) Idendfy the ethical dilemma.

| dilermnma? I¢

2) Why is it an ethic

ntify the relevant codes.

2

3) Identify and list information you think would be helpful in making
decision.

Service-Learning Conflict

4) List at least three possible solutions to this dilemma.

5) Which of the proposed solutions would you choose?

6) Why would you choose this solution?

7) How would you evaluate whether this is a good solution?




Chapter Five

Confidentiality and Student
Responsibility to Agency

ulie, a 20-year-old psychology major and a junior at a local university, is

involved in her first service-learning course. The course is Human
Development and the service-learning project involves understanding the
impact of poverty at different stages of development. Julie is a commuter
student who lives with her parents in a very small residential neighbor-
hood near the university. Her immediate and extended families are very
close and have been residents of the community for several generations.
Julie hopes to continue her education and become a master’s-level coun-
selor who works with children and families. She has chosen a homeless
shelter as the site of her service-learning project. The shelter provides
many services that help families in need maintain their family unit. It also
operates a food bank that is open to all members of the community. In
order to participate in all aspects of the services provided by the shelter,
Julie spends a day in the food bank.

In an attempt to meet the needs of the community, the food bank
provides emergency food supplements to needy individuals and families,
and is designed to aid those who have left the shelter and are now living
independently in the community. While at the food bank, Julie encoun-
ters a situation that she is totally unprepared to handle. She sees her Uncle
Ed enter the food bank to obtain a week’s supply of food. Her uncle makes
eye contact with her, but doesn’t approach her or make any effort to talk
with her. Julie is sure that he not only saw her, but recognized her as well.
She is too surprised to do anything but stare in disbelief, Uncle Ed stands
in line with the other recipients, takes the bag of food that is offered to
him, and leaves. Julie is confused and angry. She questions whether to tell
her familv abour Unele Fd’s vikir ra rhe fand hanlke Miase TTarle BA oo
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help? Certainly her family would provide all the help he needs. She is
angry because Uncle Ed does not seem to need financial help. He lives in a
very nice house, buys a new car every other year, and seems financially
cure. What is he doing at a food bank?

Fisst and foremost, is there an ethical dilemma? Whar should Julie do?
What is Julies responsibility to the food bank? To her uncle? To her fami-
ly? What ethical principles apply to this situation?

Step 1:ldentify and Define the Dilemma

ﬂum:wm«v th structure Propos
proc

Lin Chapter 2 for the ethical decision-making
» Julie needs to consider several factors. She is faced with a dilemma
that arose from multiple and competing goals. Julie is torn between her
&xﬁ\gEﬁqﬁﬁxﬁ%&w&%“:x«:»

duty to 7 ner consistent with ethical principles
(SLC L4), her responsibility to adbere to the policies and procedures of the
community agency (SLC 1.3), and her personal desire to inform her &zwmw
that a family member is in need (SLC 1.7). She is also concerned that her
uncle may be cheating the system and utilizing scarce resources that may
be desperately needed by other members of the community. .

Step 2: Address Relevant Principles and Gather Information

Julie’s iniial reactions are a very important factor in this situation. Julie is
too scunned to do anything when she observes her uncle. Julie wants to
tell her family abour sceing Uncle Ed at the food bank. She knows that
mr@ would be very willing to help Uncle Ed if he were truly in need. She
ﬁ&m personally conflicted about her responsibility to her uncle and other
tamily members. She also wants to tell the director of the food bank that
Uncle Ed is taking resourc

from families that are in greater need. She
reali s that she is expeniencing a range of very strong conflicting emotions
that include anger, surprise, and confusion.

| Julie’s first task is ro do nothing until she is able to make some sense of
her own reactions to this situation. The fact that she was too surprised to
respond when she saw her uncle at the food bank was probably the best-
case scenario, because it gave Julie the time she needed to carefully consid-
er her options. Had she approached her uncle in the food bank, she may
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have experienced unintended consequences, such as embarrassing him
unnecessarily or creating an unpleasant scene for both of them. There may
be valid reasons for her uncle’s appearance that have nothing to do with
her initial assumptions or reactions. For instance, her uncle might be piclk-
ing up the bag of food for a neighbor or friend who has no transportation.
So Julie must decide if she is overreacting to this situation or if there is an
actual ethical issue that needs o be resolved and addressed.

Next, Julie needs to consider what ethical principles apply to this case.
The primary issue in this case is one of confidentiality, which involves tf
principle of autonomy and respect for people’s rights. Does Julie’s uncle

have a right to privacy and confidentiality? Does Julie have any legal or
ethical responsibility to respect her uncle’s privacy and maintain his right
to confidentiality? What is Julie’s obligation because of her status as a stu-
dent representing the university? If Uncle Ed is acting unethically by tak-
ing food (resources) from others, does Julie have a responsibility to tell the
director of the center?

A more troubling ethical issue, stemming from the ethical principles
for service-learning experiences, involves the issue of justice, specifically
the fair use of scarce resources. Julie knows that the food bank is not able
to provide for the needs of all the individuals who line up ouwside the

doors for food. When the food runs out, people are turned away. Juli
does not perceive her uncle as needy and she knows that Uncle Ed’s family
would gladly assist him if they knew of his plight. It is her perception that
Uncle Ed is taking food from others who need it more than h

Who can help Julie with this situation? The agency director is cerrain-

ly one resource. Julie can propose a hypothetical situation to the director
to maintain her uncle’s privacy at this point in the discussion. Through
this consultation, Julie would discover if the food bank has a policy of con-
fidentiality or privacy that applies to the people it serves and if the agency
has specific criteria based on need. If so, Julie is faced with the reality that
her uncle may actually meet the need criteria. If the food bank does not
have specific need criteria, then Uncle’s Ed’s behavior may be selfish, but
totally permissible by the standards of the food bank. Uncle Ed may not
be living by the equity principle of justice and fairness, and his actions
may be harmful to others, but Julic is unable to intervene without violat-
ing her responsibility to adhere to the policies of the agency. Julie is faced
with many ethical issues and needs to sort them ou.
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Step 4: Determine and Analyze the Consequences for Each
Proposed Course of Action
Action A: Say nothing to anyone about her uncle.

is

Posirive. If Julie decides to keep this information to herself, sh
choosing to maintain her uncle’s right to confidentiality, and she is
respecting his right to autonomy.

Negative. The negative consequence is that Julie must then deal with
the range of conflicting emotions she is experiencing, and this may impair
her ability to function effectively in class and at the homeless sheleer. She
may be afraid of seeing her uncle a second time. Another problem with
this option is that while Julic might be able to maintain her uncle’s
“secret,” she may not be able to fulfill her responsibility to the agency. As a
student, she has a responsibility wo adbere to the policies and procedures of

the agency (SLC 1.3), and such policies may require her to report any sus-
pected fraud.
Action B: Confront her uncle directly.

Positive. Julie may still be troubled thac her uncle is cheating the sys-
tem. After consulting with her college and onsite supervisors, Julie may
find that it is acceptable for her to confront her uncle. The positive conse-
quence of this action is that Julie is able to discuss her conflicting emotions
directly with her uncle, and possibly feel better that she has vented her
frustrations.

Negative. While an honest confrontation would be the most direct

intervention, a negative consequence might be the unintended embarras:
ment and/or alienation of her uncle.
Action C: Discuss the situation with her family.

Positive. If Julie decides to discuss the situation with her family, she
may feel better about “getting it off her chest,” and this may seem like a
positive consequence for Julie.

Negative. Julie could be violating the policies and procedures of the
agency and her uncle’s right to confidentiality. This is often one of the
most difficule lessons for students in human service professions. The con-
cept of confidendiality often means keeping information from spouses and
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family. An academic

srvice-learning experience is an excellent opportuni-

ty for students to practice this skill.

Action D: Maintain her uncle’s right to confidentiality after consulracion.

Positive. Julie will maintain her uncle’s right to confidentiality after
consultation with her supervisors. Julie has received support from her
supervisors and she can use them as a resource for discussing any lingering
negative feelings she may have. If another situation with her uncle arises in
the agency, her supervisors will be aware of the circumstances and they will
be in a better position to handle the sicuation or help Julie through it.

Negative. An unintended negative consequence of this course of action
involves Julie personally. She feels embarrassed about her uncle’s situation
and finds it difficult to share this “secret” with her supervisors. She also has
to determine how she will manage her feelings when she sees her uncle ata
family event.

Step 5:Decide on the Best Course of Action

Julie’s best course of action appears to be Action D. Wich this option she
abides by the SLC as well as the ethical guidelines of the American Psycho-
logical Association. She has used the process of consultation to help clarify
her responsibilities and has learned a valuable lesson about confidentiality
in the helping profession.

Step 6: Evaluate and Reflect on the Decision

.w::@w%&w&cm55&:&9,rm::gaw&%:ﬂenozm&g&mmﬁ%mwm:ovmzu\
in her uncle’s best interest. It may be the best solution in terms of the ethi-
cal principles of autonomy and respect for people’s rights, which involve
issues of confidentiality, but Julie may have unresolved questions about
her uncle’s use of scarce resources. Using the pillow test to evaluate this
decision, Julie finds herself wrestling with some sleepless nights when she
thinks of needy people in the community who may be denied resources
because of her uncle’s behavior. She understands the need to keep infor-
mation confidential, but she is beginning to realize that these decisions are
very complicated and may involve personal distress. Julie is comfortable
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with her decision when it is put to the newspaper test. Julie finds hes
wondering about how a child might evaluate her action,

Related Issues

hical rea-
soning skills through service-learning experiences. As suggested earlier, the

This case raises another issue that involves the development o

APA code of ethics can be used as a guide in this situation. It is uncertain at
what point during the preparation of an undergraduate student of psychol-
ogy the APA and the APA code of ethics should be introduced. The code of
ethics is mentioned in introductory psychology courses during discussions
of ethical practice in research, but more practice-oriented aspects of the
code may not be introduced until a senior-level internship course.

While membership in the APA commits members to adhere ro the
APA code, nonmembership does not absolve students from the dury to be
aware of the code and responsibility to abide by it in the practice of the
profession. Since Julie is enrolled in a psychology course and practicing in
the field, the APA code is a good place to begin to search for guidelines. It
would be the faculty member’s responsibility to prepare Julie for the serv-
ice-learning experience by providing her with applicable APA code of
ethics guidelines before she begins her service-learning experience. This
does not mean that every course should examine every aspect of a profes-
sional code. However, professional codes of ethics can be incorporated
into the course content of a service-learning course when instructors pro-
vide code guidelines specific to the experience. Julie, as a psychology stu-
dent, should have been made aware of the APA code as a guide to behav-
ior. This raises the general question of whether students in all disciplines
need to be educated about the professional code of ethics much earlier in
their formal undergraduate experience.

Additional Dilemma

A computer information course with a service-learning component has
students install programs on the computers of a nonprofit community
service agency. While installing a program, a student discovers informa-
tion about a family member stored on the computer. This is sensitive
information about a health condition of the family member, and the stu-

dent is certain that no one in the family is aware of this information. Since
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the health condition is potendally contagious, the student is conflicted
about his responsibility to keep his family safe and his responsibility to
maintain the confidentiality of the information he garners through his
work as a computer specialist.

1) Idendty the ethical dilemma.

2) Why is it an ethical dilemma? [dentify the relevant codes.

3) Idendfy and list information you think would be helpful in making a
decision.

4) List at least three possible solutions to this dilemma.
5) Which of the proposed solutions would you choose?
6) Why would you choose this solution?

7) How would you evaluare whether this is a good solution?

Chapter Six

Research and Informed Consent

essica is a senior biology major who is completing a service-learning

project for a capstone course in her program. The project involves
developing a hands-on biology class activity tor a class of seventh-grade
students in a general science classroom. The students in this class have
been working on science fair projects for six months. The projects are
nearly complete when Jessica begins her service-learning project. As she
spends the first week of this assignment observing the classroom, she has
no role in the design of the projects. The projects are all presented at a sci-
ence fair exhibition where professors from local colleges and universities
judge the entries and determine which projects will be entered in a region-
al competition. One student in Jessica’s classroom has been chosen to
enter his project in the next level of competition. The student is excired
about this recognition and is eager to compete. The supervising teacher

asks Jessica to spend some extra time with this student to help him prepare
his project for the competition. Jessica, an avid researcher in her under-
graduate program, gladly accepts the task.

The teacher gives Jessica the list of regulations for the competition. In
viewing the project with the student, Jessica realizes that the studend’s
research, which tested the claims of two different whitening toothpastes,
involved human participants. In designing the project, the student had
not prepared an informed consent form for the participants or obrained
any type of written consent from them, their parents, or the school offi-

cials. The rules for the regional competition clearly state that documented
informed consent is necessary for any project that involves human partici-
pants. Jessica brings this to the attention of the classroom teacher who
supervised the original research. The teacher tells Jessica thac she did not
review the rules for the regional competition before approving the stu-

i

dent’s project. She also tells Jessica that “it’s only a seventh-grade science
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fair project,” and instructs her to make up an informed consent form and
have her friends sign the names of the participants so that the paperwork
will be in order and the student will be able to enter his project into the
comp

tion.

tion? What is Jessica’s responsibility to the student? To the supervising
teacher? To the college she represents? What ethical principles apply to
this situation?

What should Jessica do? Is there an ethical dilemma in this situa-

Step 1:ldentify and Define the Dilemma

Despite her best intentions of completing a service-learning assignment,
Jessica has stumbled upon a complex situation that she is now forced to
manage. SLC 1.3 states that students must adbere to the policies and proce-
dures of the community agency, yet SLC 1.6 states that the student agrees to
abide by any applicable legal and ethical guidelines. As a senior biology stu-
dent, Jessica was involved in many research projects under the supervision
of her college faculty. She learned the appropriate ethical guidelines for
conducting research, especially those that pertain to the protection of
human participants in research. Jessica knows that these ethical guidelines
require informed consent prior to the beginning of research that involves
human subjects. She also knows that as part of her service-learning con-
tract with the school, she agreed to accepr tasks assigned to her by the
supervising teacher. However, she never anticipated that an assigned task
might involve deceptive and potentially fraudulent activity, especially in a
seventh-grade classroom. Jessica does not want to defy the supervising
ﬁm&xﬁ nor does she want the student to have to withdraw his project
from the competition. But she is very uncomfortable with signing fake
consent forms.

Step 2: Address Relevant Principles and Gather Information

I oy ey 0t IR O 9 S T M E ~
Jessica’s uneasiness in this situation is a testament to the quality of the
research training she received in her biology program. To resolve this issue,
Jessica needs to evaluate the relevant ethical principles, the ethical guide-
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lines of service-learning, and her role in this situation with respect to the
ethics of conducting research.

Cirst, Jessica needs to consider the ethical principles that apply o this

~

case. A primary issue is one of autonomy and respect for people’s rights.
The participants in this study were denied the right to be informed of the
risks and benefits of the research, but more importantly, they were denied
the right to refuse to participate in the research. The teacher now 2 sks Jes-
sica to compound the problem by faking signatures after the face. This
deception affects the integrity of the research, as well as Jessica’s personal
sense of integrity. Jessica is also faced with the potential legal issues
involved in forging signatures.

Jessica does not want to defy the teacher’s instructions. She is, after all,
a guest in this teacher’s classroom. However, she cannot bring herself to
ignore the potential legal and ethical implications of the teacher’s directive.

As she is unsure of which course of action to follow, Jessica’s next step is to
seek supervision.

Who can help Jessica with this situation? The most logical choice is
her course instructor. The instructor and Jessica could together brainstorm
possible solutions. Jessica finds herself in this unexpected situation because
of the course’s service-learning assignment. Clearly, the faculty has pre-
pared Jessica in the ethics of conducting research, because she readily rec-
ognized the issues involved. In planning a service-learning experience,
instructors need to consider the wide range of consequences that commu-
nity involvement may produce, though this one would have been very dif-
ficult to predict.,

The service-learning reflection papers would be a good ool to use for
contemplating the issues. The reflection exercises may help Jessica identify,
clarify, and analyze her reactions as well as the ethical and legal issucs
involved. Jessica continues to ponder the teacher’s statement, “It’s only a
seventh-grade science fair project.” She questions the point ac which the
ethical standards of research apply. Is it really appropriate to expect sev-
enth-graders to be trained in the ethical conduct of research? Yer the
guidelines provided for the regional competition require compliance with
the highest ethical standards for research. Jessica’s dilemma might present
an excellent opportunity for class discussion and additional input from
classmates.
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Step 3:Propose Courses of Action

-

The next step in the process of ethical decision-making would give Jessica
the opportunity to explore the range of available options:

o Action A: Comply with the teacher’s directive to fake the signatures on

the informed consent form, but explain to the student that chis action
is unethical.

Jon B: Confront the teacher directdy with her concerns.
s Action C: Refuse to comply with the teacher’s directive.
» Action D: Request that the college instructor intervene.

» Action E: Ask participants to complete the informed consent forms
after the fact.

Step 4: Determine and Analyze the Consequences for Each
Proposed Course of Action

3

Action A: Comply with the teacher’s directive to fake the signatures on the
informed consent form, but explain to the student that this action is
unethical.

Positive. This may be the easiest solution, because Jessica’s compliance
will ensure that she is able to maintain a positive relationship with the
supervising teacher and be able to complete the rest of her service-learning
requirement without conflict. The seventh-grade student will also be able
to enter his project in the county competition, and Jessica will be satisfied
that she has explained to the student that this is not the proper way to
conduct research.

Negative. The negative consequence is that Jessica must then deal with
the damage to her own integrity and the potential legal issues involved in
the faking of signatures. As a student, she has a responsibility to adhere to
the policies and procedures of the agency (SLC 1.3), and such policies may
require her to report any suspected fraud to the principal. Telling the stu-
dent that this is not the proper way to conduct research may cause the stu-
dent to lose respect for his teacher and compromise the teacher’s ability to
be effective in the classroom. The student may take from this experience
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the idea that the end justifies the means and that unethical behavior is
acceptable if it resolves the problem in his favor.

Action B: Confront the teacher directly with her concerns.

Positive. After consulting with her college instructor, Jessica may
decide to confront the teacher directly with her concerns abour faking sig-
natures. The supervising teacher may not have realized all of the implica-
tions of her initial decision. If an open and honest discussion occurs in an
atmosphere of mutual respect, the teacher may agree with Jessica’s con-
cerns. As a consequence, the seventh-grade student would have to be told
that he could not enter his project into the competition. The student
could learn a powerful lesson about the ethical conduct of research. It
could be an opportunity for Jessica to learn to be diplomatic, yet assertive,
when confronting a supervisor.

Negative. While an honest confrontation would be the most direct
intervention, a negative consequence might be the unintended embarrass-
ment and/or alienation of the supervising teacher. This may strain the
relationship between Jessica and the teacher and make it difficult for Jessi-
ca to complete her service-learning requirement. If the teacher does agree
with Jessica’s assessment of the situation, it also means that the seventh-
grade student must be told that he cannot enter his project into the
research competition. This will undoubtedly resule in great disappoint-
ment, as he is very excited that he was chosen for the next round of com-
petition. The student may experience feelings of mistrust toward his
teacher and begin to question the rules, directions, and advice she pro-
vides. Another unintended consequence might be a hostile reaction from
the student’s parents if they are not tactfully informed of the reasons for
the decision. If the teacher does not agree with Jessica’s assessment of the
situation, she may again direct Jessica to fake the informed-consent form
despite her echical objections. Jessica would then be faced with another
difficult decision.

Action C: Refuse to comply with the teacher’s directive.

Positive. If Jessica simply refuses to comply with the teacher’s directive
without any direct discussion of the issues involved, she is cleared of
responsibility and her ethical dilemma is resolved.

Negative. While Jessica’s refusal to comply may remove her from the
situation and from any ethical responsibility, it will probably result in a
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negative reaction from the supervising teacher and a potentially antagonis-
tic relationship. This may impact Jessica’s ability to complete the rest of
her service-learning requirements. It may also result in a strained or rup-
tured relationship wich the communicy school. §

Students in service-learn-
ing situations are not acting as independent agents. Instead, they must
behave as professional representatives of the college/university at all times (SLC
1.13. This can be a ditficult lesson to learn. An academic service-learning
experience is an excellent opportunity for students to develop an under-
standing of the broader implications of their choices and behaviors.

Another negative consequence of this course of action might be that
the supervising teacher then fakes the signatures on the informed consent
form and never really understands the ethical and legal implications of her
decision. It is possible that this teacher has not been trained in the ethics of
research and the opportunity to educate her will be lost. One of the advan-
ges of the service-learning experience is that both the community agency
AE school) and the student involved in the experience will derive equiva-
lent benefits. This is clearly a situation in which the student may take on
the role of teacher/advisor/consultant and share her knowledge and
expertise in the ethics of research with the supervising teacher. If che
teacher does decide to fake the signatures, and Jessica becomes aware of
the situation, she would again be faced with a decision to inform the prin-
cipal or remain silent.

Action D: Request that the college instructor intervene.

lege instructor takes the responsibility
for the situation away from Jessica. Thus, she is not placed in the situation
of having to confront a supervising teacher and then deal with the poten-
tially negative reactions by herself. SLC I1.2 recognizes faculty responsibil-
ity to minimize %&3&%& harm to agencies, their constituents, and students.
The college instructor’s intervention would allow the inevitable discussion
of res Snr ethics to occur between professionals of comparable status.
Negative. A negative consequence of this course of action involves Jes-
sica personally. While it might be appropriate for the college instructor to
intervene, Jessica is denied the opportunity to practice asserting her posi-
tion with a supervisor and clearly articulating and defending her
m,u,ﬂcata%wm;m.mntsﬁp:agﬁm:@:ym%ww&E,xac?

Positive. Intervention by the col
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Action E: Ask participants to complete the informed consent form atver
the fact.

Positive. Because the study was testing the effects of whitening
woothpaste by photographing teeth during the project, it might be safe
to assume that the participants and their guardians had given implied
consent. Asking the participants to sign an informed consent form after
the fact might be an acceptable option. It would mxsﬁcr, a learning
opportunity for the student researcher and the participants. The ﬁc&,ﬂi
would be able to comply with the county regulations and enter his proj-
ect in the contest.

Negative. Becau
tered, the actual purpose of informed consent is negated. Participants
were not told ahead of time of any risks associated with the study, thar
they could withdraw at any time, and that their participation was strict-
ly voluntary. This option might also leave students with the impression

the informed consent was not properly adminis-

that obtaining informed consent after the fact is an acceprable research
practice.

Step 5: Decide on the Best Course of Action

s an ideal solution

While none of the proposed courses of action presen
to this dilemma, Jessica’s best course of action appears to be Action B.
Through this choice of action, she is able to maintain her service-learn-
ing agreement to abide by any applicable legal and ethical guidelines (S

1.6) and to bebave as a professional representative of the college/university at
all times (SLC 1.1). The act of confronting the supervising teacher alone
does not resolve the situation, but it does provide the opportunity for
more dialogue with the supervising teacher about the complicated issues
involved. Ideally, Jessica and the supervising teacher will be able to dis-

cuss the situation in depth with the seventh-grade student and his par-
ents. Jessica also learns to tactfully confront a supervisor and clearly state
her position. This is a situation where the student may take on the role
of teacher/advisor/consultant and share her knowledge and expertise in
the ethics of research with the supervising teacher. She has used the
process of consultation to help clarify her responsibilities and both she
and the college instructor have learned a valuable lesson about expecting
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case, the principles of nonmaleficence and integrity are paramount, but
Jessica is probably violating the principle of fidelity by challenging the
teacher’s instructions. The best decision often involves a solution that con-
siders the interests and well-being of others as having as much importance
as one’s own well-being,

This case raises issues about ethics in research, when and where the
hics in research are taught, and the responsibility of colleges and univer-
sities to provide instruction in ethics to elementary science teachers. These
teachers may be well trained in elementary teaching techniques but less
well prepared in science research methodology. The case also raises ques-
tions about the community school’s responsibility to provide in-service
training to its teachers on issues related to ethical waching practic

An equally important related issue is the responsibility of school sys-
tems (preschool through post-graduate) to foster moral development.
Morality in the broadest sense involves values, relationships with others,
and judgments about right and wrong (Ehrlich, 2003). Education in the
United States is committed to the promotion of democratic values, good
judgment, and a strong moral compass. In this scenario there are at least
three different parties involved: Jessica, the seventh-grade student, and the
supervising teacher. Each of them might be functioning at a different level
of moral development. The reasoning process that occurs at each level will
affect the decision each party makes. This scenario provides the opportu-
nity for the deliberate consideration of a complex moral and ethical dilem-
ma where informed judgments are translated into sound, responsible

action.

Additional Dilemma

Tom is a nursing student involved in a service-learning research project
through his advanced nursing leadership course. The research involves
administering a survey to patients who have been diagnosed with terminal
ancer. The survey is also administered to their spouses. The site supervi-
sor, concerned about the size of the sample, suggests that the student go o
cach hospital room to ask the patients to participate. “In this way,” says
the supervisor, “it will be easier to get participants to comply.” Tom
approaches Mrs. Yung, an Asian immigrant, while her husband is away
from the unit for treatment. Mrs. Yung agrees to participate in the study,

W@
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and tells Tom that her husband would also like to participate, but that he
does not know that he has a rerminal illness and that she does not want
him to know. She tells Tom that in her culture, it would be considered a
burden for the patient to have the information about his illness. What
should Tom do?

1) Identity the ethical dilemma.

2) Why is it an ethical dilemma? Identify the relevant codes.

3) Identify and list information you think would be helpful in making a
decision.

4) List at least three possible solutions to this dilemma.

5) Which of the proposed solutions would you choose?

6) Why would you choose this solution?

7) How would you evaluate whether this is a good solution?

Chapter Seven

Treating Service Recipients
With Respect and
Understanding Assignment Limitations

athan is a first-year nursing major who has registered for an elective

course, “Contemporary Religions.” The theology course has a serv-
ice-learning course component in which students interview residents of a
local nursing home to develop an oral history of their faith journeys. In
partial completion of his assignment, Nathan is required to spend at least
20 hours interviewing and socializing with one resident throughout the
semester. Nathan has developed a close relationship with his resident part-
ner and often spends several hours each weekend with him. On one of
these weckend visits, the resident’s daughter is also visiting. As she is leav-
ing, she pulls Nathan aside and whispers, “My dad loves candy, but you
know that he’s diabetic and shouldn’t have any sweets. Please don’t give
him candy if he asks.” Nathan is surprised, because although he is a nurs-
ing major and has been studying the effects of diabetes, he had never con-
sidered the fact that his resident might have any serious dietary restric-
tions. Nathan has seen the resident munching on candy bars in his room
on several occasions, and he has observed the resident asking other resi-
dents to get him a regular (not diet) cola from the vending machine.

Later in the semester, after spending several pleasant hours together,
Nathan is about to leave for the day when the resident asks him to retrieve
a small paper bag from his dresser. Nathan complies with the request, but
as he grabs the bag, it opens and the contents spill out. The bag is full of
chocolate candy bars that the resident has hidden. Nathan remembers the
daughter’s admonition. Is there an ethical dilemma in this situation? What
should Nathan do?



Step 1:ldentify and Define the Dilemma

Nathan is faced with a difficult decision. He has a good relationship wich
this resident and respects the man’s opinions. Although Nathan is spend-
ing time in the nursing home because of a service-learning requirement in

a theology class, his nursing classes have given him an elementary under-
standing of diabetes and the medical complications that can occur with
this %%m%. The resident is waiting for the candy and Nathan has only an
instant to make a decision. He feels conflicted over his desire to treat serv-
ice recipients in a manner consistent with ethical principles (SLC 1.4) and the
sudden realization that students in service learning shall understand their
role and its limitations in the context of the service-learning assignment (SLC
1.2) and abide by applicable legal and ethical guidelines (SLC 1.6). Nathan
feels ill-equipped to handle this situation. He ﬁc, stions whether he, as a
student in a theology class who has developed a friendship with this resi-
dent, has the legal, ethical, or moral responsibility to deny the man his bag
ndy. He wonders if the resident actually does have dietary restrictions,
given his own observations of the resident eating candy and drinking cola.
Nathan also wonders what will happen to the man if he cruly is diaberic
and he consumes a large quantity of candy bars. Nathan clearly does not
know the limits of his duties and responsibilities in this situation. In the

few moments he has to make a decision, he realizes that he is acting as a
representative of the gmam@. He wonders it he can ignore his own under-
standing of the physical effects of a serious medical condition and still act
as a responsible nursing mgmﬁ,x, Is it ethically permissible to give the man
the candy knowing that there could be serious health consequences? But
can he deny this man the right to make his own choices, even if they are
potentially harmtul? Does Nathan become an accomplice in this resident’s
unhealthy choices it he hands the man the bag of candy?

Step 2: Address Relevant Principles and Gather Information

Timing is an important issue in this case. Nathan doesn’t have a lot of time
to gather information. Yet he does have options.

As mentioned earlier, a relevant ethical principle in this case involves
autonomy and respect for people’s rights. Although the resident lives in a
nursing home, he is not cognitively incapacitated, nor has he been identified
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as incompetent to make his own decisions. He is an 85-year-old man who is
physically handicapped from a stroke but not menually debilitated. H
resides in the nursing home because of his compromised physical condition.

The ethical principle of autonomy requires acknowledging that this man
continues to have the cognitive capacity to choose his own destiny-—even if
it means that he makes poor choices: The resident may be harming his own
health, and in doing so may increase the amount of care he requires at the
nursing home. While this may not be stm&ﬁ.& a matter of physical harm
to others, it may increase the cost of care for all the residents.

Nathan also realizes that the irmm& principle of nonmaleficence
applies in this situation. Nathan wants to protect this man from harm,

and he does not want to contribute to the man’s deteriorating physical
health. Nathan is faced with a classic ethical struggle of deciding which
ethical principle takes priority.

Unfortunately, Nathan does not have the luxury of time to consult
with the theology professor supervising this service-learning project. At
best, he can attempt to find and consult with a member of the nursing
home staff. But he is still faced with a bag of candy and the resident who is
waiting for it.

Step 3:Propose Courses of Action

In the brief amount of time that he has to consider his options, Nathan
considers three alternatives

s Action A: Give the candy to the resident.
s Action B: Take the bag of candy to the nurses’ station.

Action C: Contront the resident about the candy.

Step 4: Determine and Analyze the Consequences for Each
Proposed Course of Action

Action A: Give the candy to the resident.

Positive. Nathan can mm;,%? hand over the bag of candy and allow the
resident to make his own decisions about what, when, and how much to
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cat. With this option, Nathan is able to remove himself from the conflict
and can justify his action, because he has not obstructed the resident’s
autonomy in making his own decisions and coping with the consequences
of those decisions. Nathan can also justify this decision because he is act-
ing as a wﬁim?w@ﬁﬁw:m participant in 2 mw@@w,am% course, not as a nursing
student. Nathan will not be compromising his positive relationship with
the resident chrough this action.

Negative. The negative consequences of this choice are significant. The
resident may experience serious medical complications from consuming
large amounts of sugar. Nathan is likely to experience significant ethical
and emotional distress as he considers the potential consequences of his
actions.

Action B: Take the b

g of candy to the nurses’ station.

Positive. Nathan could choose to take the candy to the nurses’ station
and completely remove the potendally harmful items from the resident.
The resident is then protected from his own poor choices, and Nathan is
acting within the ethical standards of his chosen profession.

Negative. This action is paternalistic in that Nathan presumes to know
what is best for the resident and denies the resident the right to make
autonomous choices. It is likely thar Nathan's relationship with the resi-

dent will suffer as a result of this decision.
Action C: Contront the resident about the candy.

Positive. Nathan can maintain the resident’s right to autonomy by
addressing the issue directly with the resident. The principle of autonomy
requires that an individual has access to the information necessary to make
a rational, informed decision. If Nathan chooses to discuss the issue with
the resident, he can reconcile his distress about his nursing-student role
versus his theology-student role and provide the resident with facrual
information about the dangers of uncontrolled diabetes.

Negative, Nathan may

les

emotional distress if he has a discussion
with the resident about the dangers of candy consumption, but the resi-
dent may still choose to cat the candy. Thus, the potentially negative con-
sequences of Action A could be repeated because of this decision.

Treating Service Recipients With Respect 59

Step 5:Decide on the Best Course of Action

While none of the proposed courses of action presents an ideal solution to
this dilemma, Nathan’s best course of action appears to be Action C.
Through this choice of action, he is able to maintain his service-learning
agreement to abide by applicable legal and evhical guidelines (SLC 1.6) and
understand his role and its limitations in the context of the service-learning
assignment (SLC 1.2). The act of confronting the resident does not resolve
the situation, but it provides the opportunity for more dialogue between
Nathan and the resident. Nathan preserves the resident’s right to autono-
my. In his discussion with the resident, Nathan could use his knowledge of
the negative health effects of diabetes to educate the resident, thus pracric-
ing one of the important roles of a nursing student. Nathan could also
encourage the resident to give the candy to the nurse himself, thus involv-
ing the resident in the decision in a very active way. If Nathan’s education-
al message and his persuasive techniques fail, he might choose to follow up
this course of action by handing over the candy to the resident or report-
ing the candy incident to the nurse on duty.

Step 6:Evaluate and Reflect on the Decision

Nathan’s decision to discuss the situation with the resident directly was
not an easy one, nor did it resolve the situation completely. It illustrates
the conflict between two ethical principles, autonomy and nonmalefi-
cence, and the SLC, in which even the best course of action may have
some negative effects.

Using the pillow test as an evaluation of this decision, Nathan finds
himself still distressed because he could not prevent a potentially harmful
situation from occurring. He is facing a conflict that he will see time and
again in his role as a health care professional. Even under the best of cir-
cumstances, individuals make poor choices that are harmful to cheir
health. This may cause some sleepless nights, but Nathan is going to have
to resolve this issue, because he will face it again.

Nathan is unsure if he would like to see his decision on the front page
of the newspaper. Using the newspaper test, Nathan realizes that he judges
himself as not having done enough in this situation, and feels that he
would be negatively judged by others as well. Using the child test, Nathan
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is again uncomfortable with his decision, because he would have preferred
the decision to be more straighttforward. He would have appreciated a
rer right-versus-wrong distinction if he had to explain it to a child.

Related Issues
In this situation, it is possible that Nathan could change his mind about
his decision after consulting with his professor. Whatever was decided in
this case may not have been ideal, but one must rely on the resources at
hand when faced with having to make a decision on the spot. Nathan
might have to return to the nursing home and address the issue again with
the resident and the medical staff. Being confronted with having to right
an apparent wrong is an uncomfortable situation for anyone, but the role
of student provides the opportunity to practice living according to one’s
moral and ethical ¢

nvictions. It is also important for students to realize
that faculty and supervisors are generally forgiving when mistakes ar
openly addressed and shortcomings readily admitted.

“he level of personal discomfort Nathan experiences as a result of this
situation is an imporrant related issue. With good supervision, Nathan
may come to appreciate that he will face many similar dilemmas in his role
as a heath care provider. If this situation is not resolved in a manner that

preserves Nathan's confidence and dignity, then his desire to partcipate in
future service-learning activities may de

{ine.

Additional Dilemma

spectives in Education” course. She decides o take the class to satisfy a gener-
al education elective and to help her decide if teaching could be in her future.
She believes this course will give her the experience and knowledge she needs
to mal

Jane, an honor student and second-year physics major, is enrolled in a “Per-

n informed decision about changing her major to educaton.

As part of the requirement for the course, students become pen pals
with elementary students at two local schools. Jane has developed a writ-
ing relationship with Sarah, a third grader. Sarah confides in Jane that her
mother leaves her and her younger sister alone for periods of time, partic-
ularly at night. Sarah writes that she really loves her mother and does not
want to hurt her, but is upset that she is solely responsible for her sister
during these times and that sometimes it is “precry scary at night,”
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Jane is not quite sure what to do with this information. If she tells her
instructor, she believes she will violate the relationship she has developed
with the child. With her limited understanding of child endangerment,
Jane is unsure whether this is really a problem or not. How should Jane
proceed? What are her responsibilities to Sarah?

1) Identify the ethical dilemma.

2) Why is it an ethical dilemma? Identfy the relevant codes.

3) Identify and list information you think would be helpful in making a
decision.

4) List at least three possible solutions to this dilemma.

5) Which of the proposed solutions would you choose?

sution?

6) Why would you choose this s

7) How would you evaluate whether this is a good solution?



Chapter Eight

Service-Learning Requirement
Places Psychological Burden
on Student

n the sociology department at a large comprehensive university, stu-

dents who major in sociology can select a track in criminology. One of
the required courses in that track is called “Corrections.” The course pro-
vides a broad overview of the American correctional system, with an
emphasis on incarceration facilities. For the past five years the professor
has wznc_.voga& a service-learning component into the course, and stu-
dents have responded positively. Prior to the introduction of the course’s
service-learning assignment, the faculty curriculum commirttee passed a
resolution stating that required courses (i.e., those thar all students must
take to fulfill degree requirements) can include a mandatory service-learn-
ing component, as long as this aspect of the course is indicated in the
course description in the college catalog.

The “Corrections” course, with the emphasis on the service-learning
component, is promoted on the department web site and in the “Sociolo-
gy Majors' Handbook,” an annual publication distributed to all sociology
majors. The web site and the handbook include a listing of the types of
projects previous students have conducted in the course. Typically, che stu-
dents develop and implement a therapeutic or educational program for a
group of inmates. The professor works with the local prisons before the
course begins to determine which group of offenders will be served by the
project and outlines the general parameters of the project.

For the current semester, the professor establishes a service-learning
project in which the students must develop an exercise program to benefit



64

vice-Learning Code of Ethics

- oftenders ar th

juvenile s county prison. The prison warden believes

that the program will be beneficial to the inmates’ rehabilitation.

Kristen is a senior sociology major who is completing the criminal jus-

tice track and must Q‘:ﬁmmia this cours m,s&:@ the current semester in

order to graduate with her desired degree. A classmare raped Kristen when

she was 16 years old. Kristen successtully brought charges against this
individual, who was incarcerated for a short time in a facility in Kristen’s
hometown that is similar to the service-learning site. After the rape, Kris-
hough she is still recovering from the trauma.
She has not revealed information about the rape or its aftermath to anyone

e

ten underwent the ﬁﬁﬂ al

at college, because she believes that she would be sugmarized if peers knew
she had been

14 rape survivor.

On the tirst day of class the professor reviews the syllabus and
the service-learning project to the students. Alchough Kristen
was aware that she would have to do a service-learning project and had
reviewed the material describing previous wmc.mi? none of the previous
projects involved juvenile

x offenders. Thus, she never thought she

would be working with this population to complete a course assignment.
She is rerrified that she will not be able to interact with the inmares in a
professional manner or handle the strong emotions she will experience.
Just thinking about this project brings back the troubling memories of her
own trauma and she becomes visibly distres
anguish

d. Following class, Kristen
s over her possible courses of action. She is extremely M.QEQSE, to
discuss this matter with her professor, especially since he is male. She
frightened of how he might react and knows that %amfz > with him mvcg
this will be very traumatic for her. Yet she knows if she does not say some
thing, she will have to complete the service-learning requirement. What
should Kristen do?

Step 1:ldentify and Define the Dilemma

If she de

cak up, Kristen could violate

eral principles in the stu-
dent SLC. One of these is w recognize and reflect upon potential challenges
1o her personal value system (SLC 1.7). Although Kristen is trying to weigh
her alternatives cautiously, failure to discuss these concerns with the facul-
ty member y violate SLC 1.8, which mandates that students care-
fully consider all aspects of the service-learning assignment and consult with
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faculty members if participation would cause undue distress due to personal

circumstances. If Kristen does not say anything, she will hav

to participate
in the service-learning project. [t may be very difficult for her to complere
the project in a way consistent with SLC 1.3, 1.4, 1.5, and L.6. If she cannot
interact in an appropriate way with the inmates, she will not adhere 1o the
policies and procedures of the community agency (SLC 1.3), treat service recip-
ients in a manner consistent with ethical principles (SLC 1.4), and will vio-
late ethical guidelines (SLC 1.6). If she avoids interaction with the inmates
or in other ways sidesteps her responsibilities with regard to the project,
she will not fulfill her service-learning commitment to the
dance with the course requirements (SLC 1.5).

If Kristen chooses to tell the professor, she will fulfill her responsibility
to carefully consider all aspects of the service-learning assignment and consult
with faculty members if participation would cause undue distress due 10 per-
sonal circumstances (SLC 1.8). However, the telling itselt may cause undue
stress, hence the ethical dilemma and the conflict reside in what will cause
the greater stress—g;

ney in accor-

ing through with the project and remaining silent, or
having to share her rape with the professor. Even if Kristen does decide to
tell the professor, she is not sure how she expects the professor to resolve
the problem. If he exempts her from the project, she will not fulfill her
service-learning commitment to the agency in accordance with the course

requirements (SLC 1.5). By not doing the project, she will not have the

opportunity to recognize and reflect upon potential challenges 1o her personal
value system (SLC 1.7). How should this dilemma be resolved?

Step 2: Address Relevant Principles and Gather Information

Autonomy and respect for people’s rights seems the most relevant princi-
ple to apply to this dilemma. According to this principle, Kristen should
be allowed to choose her own course of action and thereby have some say
in the choice of the service-learning project. This is a laudable solution
that would be consistent with the principle of autonomy. However, it
would be impractical for a professor of a large class to fully accommodate
each student’s needs and preferences. The best a professor might do is pro-
vide a set of different service-learning projects from which students can
choose. The integrity principle requires honesty and the avoidance of
deception. Thus Kristen would violate this principle if she chooses not to
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discuss her reservations with the professor. However, if telling the profes-
sor results in Kristen's

exemption from the service-learning requirement,
then she might not fulfill her course responsibilities, which would be at
odds with the fidelity/responsibility principle. This principle also might be
put to the test if Kristen attempts but fails to carry out the requirements of
the service-learning proj

 in an appropriate manner.
With regard to gathering information, Kristen speaks to her mother

and s

:nds an email to her professor requesting more information. She
also familiarizes herself wich the college policies governing service-learn-
ing. Kristen’s mother sympathizes with Kristen’s dilemma. She asks Kris-
ten whether she should call the professor and speak to him on Kristen’s
behalf. Kristen’s mother feels very strongly that Kristen should noc be
required to do the service-learning project and asks if there are other col-
lege personnel such as the counselor or ac

P

lemic support staff who could
intervene on her behalf. Kristen appreciates her mother’s willingness to
try to take care of the problem for Kristen, but she also feels thaticis
inappropriate for her mother to do this for her. The response from the
professor to Kristen's email essentially reiterates what was on the syllabus
and what he said in class. Kristen realizes that the project will involve a
significant amount of time interacting with the inmates at the prison. She
is now more anxious than ever about ﬂmﬁwnw pating in the service-learning
project. Her perusal of the school’s service-le

arning policy confirms her
professor’s statement that this project is required for her desired criminal
justice track in sociolog

Step 3:Propose Courses of Action
Krist

:n considers three possible courses of action:

e Action A: Say nothing to the professor and complete the service-learn-

ing project to the best of her ability.

» Action B: Speak to the professor and request an alternative assign-
ment.

o Action C: Ask her mother to speak to the professor on her behalf.
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Step 4: Determine and Analyze the Consequences for Each
Proposed Course of Action

Action A: Say nothing to the professor and complete the service-learning

project to the best of her ability.

Positive. By choosing this course of action, Kristen will not subject
herself to the stress she knows she will experience if she has to discuss her
rape with her professor. Also, this will allow Kristen to continue to abide
by her decision not to reveal her rape to anyone. She feels that this deci-
sion has helped with her recovery. Further, by torcing herselt to do the
service-learning project, Kristen can face some of her fears, reflect on the
challenges the project will inevitably present for her, and perhaps facilitare
recovery from her victimization. Kristen is likely to gain a f rsy of confi-
dence and personal strength if she suc cessfully completes the project

Negative. Although this course of action will avoid the stress of ?ﬁuw:m
to reveal her rape to rﬁ. professor, Kristen may be %v,mam&% herself to
even greater stress by participating in the service-learning project. Further,
she may find herself reacting to the inmates in a way &x: Is inappropriate.
This could cause problems for all involved: herself, the inmates she inter-
acts with, the other students, the warden, and the professor. She may find
herself in the position of having to explain her actions to her protessor, an
explanation that may require telling him about the rape after all.

Action B mﬁw&ﬁ o ﬁwwﬁ wuﬁvmm%mgm ﬁS& request an &a@ﬁ native mmmwmﬁﬁﬁﬁ&a.

Positive. By speaking to the professor, Kristen is recognizing her per-
sonal experiences that may interfere with her ability to carry out the serv-
ice-learning requirements of the course, consistent with the code (SLC
1.8). She is empowering herself to acknowledge that she has nothing to be
ashamed of. She should expect that the professor will react in a profession-

| and supportive manner, so that there will be no negative repercussions
on future interactions as a result of the conversation. By discussing the sit-
uation, Kristen and the professor should be able to arrive at a solution that
addresses Kristen's concerns and allows her to participate in this service-
learning activity or an alternative in order o fultill course requirements.
This conversation and resulting action will be an important learning expe-
rience for the professor, who will be more aware of how certain servic
learning activities can be problematic for some students.
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Negative. By telling the professor about her rape, Kristen is subjecting
herself to a great deal of anxiety. Kristen will likely be embarrassed and
even ashamed to share this information with him, &,Wum&@:% since he is a
male professor. Even if Kristen does tell him about the rape and they arrive
at an acceptable solution, this may not end Kristen's distress, as she may
continue to feel uncomfortable in the professor’s presence. She must enter-
tain the possibility that he may view her differently, which may have a
negative impact on their relationship. All of these repercussions have a
high likelihood of hurting Kristen's academic performance in the class.
Finally, the professor may not view Kristen’s situation as serious enough to
warrant any change in the service-learning requirements. Thus, Kristen
will have to do the project in spite of her trauma, so the stress and poten-

ative consequences of sharing this information with her professor
could be for naught.

Action C: Ask her mother to speak to the professor on her behalf.

Positive. By asking her mother to speak to the professor on her behalf,
Kristen is able to avoid the stress of having to reveal the rape directly to her
professor. Further, she probably will not have to do the service-learning
project, and thus will avoid that distress and any difficulties resulting from
inappropriate behavior while conducting the service-learning project.
Since there would be no direct conversation berween Kristen and her pro-
fessor, it will be easier to continue to interact with him without feeling
embarrassed or ashamed. Her class performance is not as likely to be
affected as if she had rold the professor directly.

Negative. By having her mother speak on her behalf, Kristen may be
viewed by the professor as not acting as a responsible adult. The professor
may feel offended that Kristen did not think she could tell him directly.
This situation eliminates the possibility for personal growth that might
result if Kristen told the professor herself. This course of action also has
the same potentially negative consequences of Action B, in that the profes-
sor may still treat Kristen differently as a result of knowing about the rape,
and she may feel very uncomfortable in his presence. Both of these factors
could negatively impact her academic performance. And again, the profes-
sor still may decide not to excuse Kristen from the service-learning
requirement.
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Step 5: Decide on the Best Course of Action

Kristen decides to take Action B: speak to the professor and request an
alternative assignment to the service-learning project.

Step 6: Evaluate and Reflect on the Decision

Action B is a difficult step for Kristen to take, but it seems to be the best
course of action. Although it will be difficult for her to speak about the
rape to her professor, Kristen knows that this will be an important step
forward in her own recovery. By finally sharing this crime with someone
outside her immediate family, Kristen will be acknowledging to herselt
that she is blameless and should not feel ashamed that this happened o
her. Kristen views this action as a reflection of her ability to act as an adult
and to resolve problems herself, even if the required actions are personally
challenging.

Kristen and the professor can together decide on the best service-
learning project. Even if they agree that Kristen should attempt to do the
project that involves the juvenile offenders, a backup plan can be imple-
mented if that proves too difficult and problems arise—either in terms of
Kristen’s own well-being or her behavior when interacting with the
offenders. Conversely, if Kristen and the professor decide that it would be
best to do an alternative service-learning project, they can work our a plan
that is mutually acceptable and will be a positive and rewarding experience
for Kristen.

Using the pillow test, this decision seems to be the appropriate course
of action. Although Kristen will inevitably worry about her conversation
with the professor, both before and after its occurrence, she will sleep bet-
ter than if she said nothing and attempred the service-learning project.
The stress of having to work directly with the juvenile offenders and
potentially relive the rape in her mind would presumably be much greater
and could be very harmful to Kristen’s well-being. This would be com-
pounded by her anxiety that she might say or do something that would
cause problems. With regard to the newspaper test, Kristen feels chat her
story of confronting her problems directly would be one she would be
proud to read about. Kristen thinks about how her mother and therapist
would react to such a story; she decides that they would be very proud of
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her and view this step as a sign of strength and healing for Kristen. How-
ever, the whole situation is certainly not something Kristen would want to
see in the paper, so this is not the best test. Finally, with regard to the child

¢, Kristen believes she will have abided by the maxim, “Honesty is the
best policy.” She feels that she would be able to explain and justify her
decision and actions to a child.

Related Issues

What action should the professor take if Kristen decides to approach him

with her concerns? If he

if

emprs Kristen from doing this project, how
should that be handled? Ocher students might wonder why Kristen is not
required to do the project. This action may single Kristen out in a way that
will make her the focus of the other students” attention. This might create a
situation similar to the one that Kristen is trying to avoid. If the professor
does not exempt Kristen from the project, he is subjecting her to a sicuation
that might be harmful to her well-being. Moreover, it could be harmful o
the other students, the inmates, and the professor’s relationship with the
community. This action could be viewed as a violation of the faculty SLC,
which states that faculty must minimize potential harm to students (SLC11.2)
ethical principles (SLC 11.7).

This situation raises the question of whether faculty can require serv-
ice-learning without exception. When should ¢
of students” individual n

w,ﬁ& redl «N@Q wmﬁw&%mw& 191 maviner consistent with

1

eptions be made in light

s and experiences? Which circumstances war-
rant such exceptions and which do not? As is the case in this hypothetical
dilemma, a student in a di

may be very reluctant to reveal
the specitics regarding those circumstances. Is an explanation required if a
student approaches a faculty member and states that there has been a
stressful event in the student’s life thar should exempt him or her from the
service-learning project? Would a professor’s demand for a more complete
xplanation be an intrusion

1 astuden

privacy?

Additional Dilemma

Rob is an African-American student at a small college that lacks ethnic
diversity. He is from a large Midwestern city and grew up in a predomi-
nantly African-American neighborhood that is impoverished and crime-
ridden Althousrh Roh ne

r eneaged in any significant criminal activiev,

W

g
B
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the police in his neighborhood have targeted him occasionally with minor

physical and verbal harassment. Further, Rob witnessed two police officers
using excessive, unjustified force on one of his friends. The injuries that
resulted from the assault required hospitalization.

In one of Robs chemistry courses, “The Chemistry of Addiction,” stu-
dents participate in a service-learning project that entails working with
teams of students and police officers to present the Drug Abuse Resistance
Education (DARE) program at the local high school. Given Rob's past
experiences with police, he is extremely reluctant wo participate in this proj-
ect. He firmly believes that h
because the college town is not ethnically diverse, and he is worrled about
ent. He is also worried that

. will not be treated with respect by the police

what the police officers might do while he is pre
he might behave in a way that will be viewed as inappropriate by the police.

I'his could get him in trouble and thus have negative repercussions on his
class performance. However, he 1s afraid to bring these concerns to the pro-
fessor because he is not sure how she will react. What should Rob do?

1) Identify the ethical dilemma.

2) Why is it an ethical dilemma? Identify the relevant codes.

3) Idendify and list information you think would be helpful in making a
decision.

4) List at least three possible solutions to this dilemma.

5) Which of the proposed solutions would you choose?

6) Why would you choose this solution?

7) How would you evaluate whether this is a good solution?



