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STIMULATING SOCIAL JUSTICE
I'HEORY FOR SERVICE.
LEARNING PRACTICE

Dgvid Schuls

The last of those qualities which make a state
virtuous must be justice, if we only knew what
that was.

~Plato's Republic, Book 1V, paragraph

(410 BCE/1937, 10th ed., p. 695)

ith lberty and justice for all,

six familiar words ol o

morning mantra rehearsed throughout American schools

and encapsulating an essential American precept. Justic

!

is invoked in a wide array of cultural products from inscriptions on feg:
tender

r 1o cartoon caricatures. Social i justice 1s so central to American politi

consciosness that pundits invok

irs ideals across the political spectrum in
support of their point of view. As David Miller (2001} points out,

social ju

tice has become an “ani nating ideal of democraric governments” (p, si)

Increasingly,

i)

ralue of universities, particularly those that

he general public has focused its artention on the soctal

wre funded with public muon;
As Plater (1995) elaborates, “Communities now believe uni

ersitics and vole
s not only have an obligation 1o apply knowledge and ex pe 2.

J

S the

solution of problems, but they have to do so in a timely fashion with imme-

diate and demonserable r

sults” (p. 32). The academy thus faces a cotivinuing
challenge to demonstrate the fruits of i

s fabors, As Maureen K nny (oo

and her colle

it
agues remark, “Indeed, perhaps th

most ¢ _Eiﬁi;%‘ r‘waz:g,g
‘problem’ in higher education, as reflected in the comments and behavior
of taxpayers, ley

boards, funders, parcnts, ,ﬁ::m s, and

&»mmv rs, £0 verning
S

businesses is ﬁ,,?\: the academy is not playing a visible tole in K,;,,_E:.x,::gm w0




the fniprovement of the lives of people | their lives are

tived on a day-to-day basis™ (p. 3). And as C

,:_m Yincent ? W poinn

our,

the educational system, through its organization and practices, is inplicated
in b

calivation of just or unjust social outc

Y

57 (p. i),

,2% volume offe reflecting on social justice. The contributors

nplary case studies usefuld de,, the d
projects into one’s own curriculum through service learning.

trom iy CXPOrCaces :FXX.MXHX.W

1 social just

d ser-

~infus

::j% x?&ﬁ muients S IT COMMUNIC tion GLUISCS are wﬁmm:»\mﬁ m j8¢]

b :v readers avoid potential roadblocks while my wimizing the benefits of ser-

cular, 1 draw from service-learning experiences in

»,Wim M

In part

voueses such as Persuasive Mes ages, Intercultural Communicadon, and Ad-

d Presentacional Speaking. While the subject mateer for these courses

crent. each vourse ash

,ﬁ,ﬁm S mﬁﬁ,,?:?:mﬂ% m,r ofr mastery ol Course

ts through applied presentations both in the classroom and in the sur-

mding conmunin

n ,
Tany of my courn

cecises that
?:E% Miller, 1 believe thar

x&mmz of its first principles, justice can never be realized

begin with discussions readings, and e

{ the rerm soct

::,E:H% ¢ af justice.

without an umler

o undertake this

j

dent

exploration, 1 ha

read and discuss a range
17 BCE) 1o

modern Qtr: Rawls). Together we explore the importance of ,ﬁ‘ém_ justic

15
wial and poli ?ﬁ philosophers, from ancient (Plato c. 4277

both an

srih pursuing and a wﬁ,z suit worthy of repeated practice,

vond the semester and graduation. Ce templating Plato’s query {p. 23)

A
13

dhrosinaces

what we know of justc W,S,i it relares o the social,

and why

Ve tnguiry matrers to the academy.

Inowhar folloy

o Toudine a conting gent theory of social justice as well as

olfer veneral wctics

IS

for i :;mq:w,,\Eix,%. My learn-

periences us

1 communication studies courses offer

readers both dheoretical and

Meaning of Social Justic

g ideologues have leverag

ES, ng wi ,i:

ed the phase “so jus-

dly ditferent ends. During the 1930s, Father Coug

din, a fa-

shed the brse periodical on social justice and

demagogue, publi

Semitic nature of

wonal Union for Social Justice, The anti-

sign and implemenration of

justic

STIMULATING SOCIAL JUSTIO

o

public addresses would, for many, seem ro pervert the soirr of
v W

m:i& raﬁmq. Similar examples abound today, including noted conservaiv

Patrick Buchanan’s (1998) book, 7he Grear Detrayal: Elow e i Nover-

eignty and Social Justice Are Being Sacrificed 10 the Gods of the Global Econom

Buchanan theorizes social justice in terms of a cost-benefit caleulus tha

many would find inimical 1o the concept. On the other side of the ideolo i

cal spectrum, many progressive groups conflate social justice with eve rything

from environmental ¢

auses to animal rights. Through such conflations, ﬁ%:

CZGSSCSQ& sup X:wﬂ; s invite Critics (o ¢a :Axﬁﬂ:,ﬂ Lw%?) CAUSCS 48 an :m:.niwa

ble *

‘costmic justice” (see Sowell, 1999),
Justice has become something of an empty set, a referent pointing 1o so

many different ideals and ideas that it has lost currency

shared mwaning

and

aACross communitie makers claim

MVZUXT conservativ @3& progres ssve WCAL LY

piance to ,i,xza justice” because the phrase has political cache, but when
?ﬁm& for 2?1 justice means, each offer drastically %:?Q: accounts.

o

herefore it is useful to review historical theories of justice in orde
!

designed to affix a central meaning ro the concept of social justice, but in-

mx.miﬁm %m many layers of meaning artached tw ir. Suc

3

genealogy 15 not

stead to demonstrate a general and minimalist (or thin) theoretical consensus
of first principles.

Justice s not an object but an ideal that has invited contemplative e
Hection

since humans organized themselves into societies. Generations of

theorists have borrowed something from their predecessors’ thoughis on the

subject. In my rhetorical theory and persuasive messages course, for e

mple,

[ begin cach semester coaxing ﬁzn%a? to conremplate the first principles of

1 frame theoretical discussions as one going conversations and encotsr

age students 1o join these conversations in the hopes that the v personaliv
in their

justic mester projects,

From a communication studies context, so

in an ZEC.C:T, i

bl

dal justic

cess that necessitates, even demands, vigilant atrention o bothy its ME,Z_,W:«

and practices. If we are to avoid social justice becoming cliché, it is essential

journey and notr a destinarion,

an endless

o invite students to s

w:ﬁ:& o as

In order to help students comprehend social justic

and possibilivies for iy

continued practice it is important to reblect on the scale of our Cnterprise
Classroom conversations about justice rypically begin with sorme men-

shor, analogy, story, or picture thar supplics thinkers with a ready referent
£ b ! ]

for a subject that cludes a simple grasp. When asking students what justice




AR SO0CT

FEDFOSeN s, . . RV SN YOIRES T N
prosents, Dreceive 4 wide range of responses reflecting culvural imagery,

wvents, and/or personal gxper s, Fore ESE? whett pressing st

I

ics such as “the

] b Ak L g »n.;w wye Py ex don g v . M 9 b M
nerienn fhiy” and “scales balanced by a blindfolded woman. The image
nag,

denes for v

hat justice Tooks like in practice 1 receive repl

i

mnotes 4 legal arena wh

¢ justice {5 objectively adjudicated. Justice has

also been f,,‘,m,?,«w.z,,,x:xi RER

\

sunlike symbol bringing light w dark places. Some
h M M

Alrican cultures use two inter locking diamonds

1o ai:ﬁ justice’s cssence,

while other culture
Clas

5 wirii uﬁ SUCe A% a4 m,mﬁ‘ﬁmw

sroom consideration of such culturally prominent justice metaphors

serves s entry portals in discussions with smudents. In communication

vourses (such as Rhetorical Theory and Persuasive Messages) | return to the

!

M;_Qx MST::MW:? QU Current Cconce Mi“ti? CM

srovide students with

Gireeks i general and Plato in pacticular i order 1w

mrellectnal v

the fong-standin

1
&

justice
Plato’s interest in and impact on theories of justice cannot be uverstated.
Iy Book T of The Republic, when he pits Socrates

v gainst Thrasymachus
Plato explores the practive of justice. Thrasymachu

ontends that the strong

use of brute force establishes what is and what

15 not just. Justice becomes
his mouthpicce, Plaro refutes %@ charac-
Sfound,
iori, existing before human soci-

> but rathe Sxi?& discovered
i:ﬁﬁ:;%z?n ;‘E,L‘i‘m and their ability © grw: 0 reason, spirit

and appetite. The man

something made. Using Socrates ¢

terization, adva cing o metaphysical notion of justice as someth

thus conceived dev

3

lops into an a pr

Is not something seized chrough foree

students who enter z? Persuasive Messages cours
antivipating that they will Iy

mn m\«ﬁm‘w»r?@m\& 5 ﬁ

s for exerting power over audi-
are reflecting Thrasyimachus’s view of W,?ﬁ.gn The cited Platonic dis
provides

vy

method of eriviquing the “Justice as foree” worldview,

dents are encour 1 Cw O CoOnc m:xi;r Justice as something discovered
o

through purtoe 37; with othiers, and many students work o apply this con

in their

copraddization of just

ST Proj

i

s, For CXAmp Tm; 4 Zﬁsuwumm O

students 1o my Persuasive Messages class

ommunity leaders in an ang-

‘VM:»Q 1o partier with high school

. . Service-learning projects
have ranged from mentoring at-risk

&

v programs 1o the ﬂ,‘,,?x;,ru: of a dy-

)

series that visits Jocal high schools

munic anti-gang lecture

i Such projecss
Inster unigque perspectives on the impacs of social injustice when el un-

chiccked, and they encourage students w devise persuasiv
I

Il ide

with at-

strategi

vouth 1o provide alternatives 1o

standing of sogial justice. & differing perspeative was

ATIMG SOCIAL TUST PHPORY TOR SFRVIU

Plato is not the only earlier philosopher informing my students nrders

ﬁ ottered by Epicurus

(341-270 BCE), who denied the possibility of justice existing before or inside
was one 2, the first thinkers 1o

of the contemplative individual. Epicuru
develop a theory of justice founded on the notion of a social contract. Rather
than existing before humans, Epicurus ﬁ;ﬁi:ﬁ that people w E?:m in -
ssociations created justice. He wrote, “Justice
not been able w :Zra a compact with the

and injustice do not e

tual ¢
in relation to beings
object of avoiding mutual harm” (Benn, 1967, p. 300). Hlere justice was cone

an agreement berween the state and .5@.2?75? to neither

who hav

ceptualized as
harm nor be harmed. For Epicurus, justice amounted 10 a compact between
CThe Epe

15 with an alternative o the ﬂ‘vrwf,::n idealized

state and its citizens 1o g E&; igainst unjust actors and act

th
curean view of justic

pe z:m;

form of justice. Epicurus equips us with a vocabulary to discuss the contine

CLL STAIes

gent nature of justice that reflects the ever- changing compact beowy

Jr citizens, Students have commented that :L discussions help the

and th

can be ?AZQ.ZQ (versus reactive and punitive). Reprosentay
included M,,E:? debares where toaums o

see that justic
hav

service-learning campaign
late both sides of local issues in public forums ;:m switch

dents contemp
between debates to engender ﬁx:‘ﬁ_wﬁwc: of both sides of enduring socic

ssues.
Another ancient voice informing students’ view of justice is that of

totle (384322 BCE), whose e,wnﬁf cut a middle path between Plato and Epi-

curus. Aristotle wrote that justice consisted of treating equal parts cqu natly
and unequal pars :;w:,x_w“,;w&_? é.:y a third party (an :55:5» judge) consid-

ing parity. For Arisu tle the concept of "blind | tce” eneapsulated the

fel

idea that justice is not a respeeter af person, w ﬁrr, of status. Justive is an

entitlement of citizenship. Aristotle extended the theory of justice tn his 7/

Nicomachian Ethies to include distributive justice swriting

[Elquality for the peaple tnvolved will be the same s for the things in
W be the

For if the people Tnvolved

volved, since lin a just society] the welation between the people

things involved.

same as the relation between th
are not equal, they will not [justly} receive equal shares; mdeed, whenove

cquals recetve unequal shares, or unequals cqual shares .. that 15 the
source of quarrels and accusations . .. (1980, 1)

In Aristotle we see emerge a concept of equality based on fairess that con-
and Miller, to name a few) develop more

temporary theorists (Hume, Raw

| .



completely, David Miller {26 iv %;1% zes preceding theories into three es-

ntial componen

of ,ﬁvi;w m

cer need, desert, M::,w Q,,Em:&n Th

OUIsTS

from Plato th wough Rawls S_E:,m,::z

P

a conve resting members
are entitled (desert) o the fair ,_iﬁ&:&.w Aﬂxm,,:m?:,r,ﬁ of the

gouds necess

ol civil societ

ary for survival (need), In portant o remember s the

/

A CIrCHmsSLanc

in discussing all t components

of justice 50 as to

keep our subject

from becoming unwi by in scope, Classroon discussion,

35, and/or individual paper

direcred reading f these three

5 WDSGM;MVGM;ZmS xﬁmT, 8

i [e)

characteristics promise to keep students and instrucrors rxﬁiﬁ on realizing

some semblance of justice’s sociad porential.

It is ditheult

social justice without some discussion of

haracrerize

RISIC

Needs are those vieal ¢ paponents necessary for a person
pvef
Common standards for basic human needs
1o Abraham Maslow

can (and should) differentiate needs from wants.

ist, and many people often turmn

9

Hicrarchy of Needs, focusing on the lower two levels
{physiological and safery needs) as the minimum shits of citizenship in the

Lintted Srares, Whatever standard is used to a minimal

s, it must be
e whole society ..., says Miller. “[Tlhe

recognized and applicd across o

vand this is in rerms of the set of functionings [sic] thar

1 wav 1o unden

twgether make E a minimally decent life for people in the society in ques-

student chal-

I my experience, there is always som

17).
y the i a of basic needs as a vight of citizens

1ip. The objection ofien

27;

- them o basic

something like “people’s bad decisions shoul N not entitle

needs that hardeworking Americans end up subsidizing.” Suc 1 objections ar

vabid and rich sites for further discussion. i

cred mé,;:;x:@, E;& cluss debate

an help students reflect on basic needs students

often make for granted thar

cin unreatized for millions of Americans.

A second facet joining theories of social justice is consideration of how

conomic) is determined, or the

wribution of social resources {primaril

ere. Used in ditferent cantexts, desert connotes a variety of

meanings, In the context of social ions desert cong

N
rns Chow

people are rewarded for the work they perform, taking work in its broadest

serse 1o cncompass productive activitie h as innovation and management

Fas labor™ (Miller, 2001, p. 248). Desert theorerics iy ts the arbi-

SO

arion

allovaion of resources, providing an official justific

v owhy re-

alik

are distribured as

who

. Educators and student:

wk for social justic

naibly s

i role of bow

‘unmet, we can begin to d

AVLATING SOUIAL
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and wirh whar rationale resources are allocated. Desert reminds us thar what
joins diverse peoples together into a soci ety s the tacit agreement about how
the whole provides for its constituent paits. The cohesion of this Fragile

&

agreement is only as good as the rationale guiding the institutions cornm

sioned 1o ensure social order. Pre railing logics of desert offer educators « s

inn

of interrogating institutions and practices d of change. For example

the fact that women get paid less than men for the same

W ;,:.W 3 xiﬁmdﬁﬁﬁx

violation of desert. Discussions do nor have to be abstract, esoteric, or

lengthy. If our aims are to address issues such as homelessness, critical peda-
208y
nently in addressing how and why current unjust structur

and cultural competency, then the principle of desert figures promi-

es endure,

Equality is an equally crucial element of social justice. In terms of justice,

- members of the “social.” When

equality Is only possible when individuals

- members of a society are identifiable Q&:?ﬁ& ¢ through a:?n:,.rwz, then

the equal distribution of legal, political, and social ¢ ights EE: sed through
lex

membership can be assessed and correcred (Mil I we wish

, 2001, Mv,

to confront racism, poverty, and mar 1y other socieral Pro W?. 1118, W Imust

s Miller (2o

begin with a rubric of inalienable righ

promised to all. A

s i

social justice w

[tlo achie in which

must have a political communin

citizens are treated as equals in an across-the-board way, in which public
policy is geared roward meeting the intinsic needs of every member, and

.

in which the economy is framed and constrained in such a way that the

income and other work-related benefits people receive carrespond 1o their

respective deserts. (p. 250)

%50: the above conditions (need, desert, and equality) are identified a

strategies for change

Perhaps the most prominent contemporary thinker on the conc pt of

justice was John Rawls (1921-2002), His many writi Ings on justic

serve as
an entry point for contemporary thinkers. Rawls argued that human nature

committed us to act justly by virtue of our ::3.3::?:L and complemen-

contribured th

tary basic needs. Through such insights Rawl

!

most prag-
matic theory of social justice, namely, that justice means distri ibuting benefiss

equally to serve common, versus individual, needs, 1 find Rawls theory of

social | justice most applicable in my Intercultural Communications course




jects tocus on dey :E Wiy

whicore

/,ZMLA.N,W? SUTVICe- Fiw:d

M, | to meet the
YR G dar 2PN . s M
astcmeds of caltueally diverse groups, For o :1; some students

o ‘ _vmum jee}
;XSML»;T, thetr SUIVICe

ning hours ar 4 m‘%:::ﬁ reSOUTY

&

\ , center u.: Mo-

destos Calitorni, o Hed "The Bridae,” where students provide tutoring

b

e, Students

vices 1o Himong refee

&

d o deliver ol [CpoIts :_N,, their

30 ;‘m,, [T P NN : . :
ST M:Z © the class, sharing le ocial justice learned through prac-
g theoretical precepts in the field, 3:%4 students opt 1o spend

carning hours working ar the |

i<

Cry :mﬂ:

imaritans or Salvation Army and re-
Pt back e i.?:::m ciipathy for m? area’

, SIOSt inmpoverished populations
o work for the betrerment of these populations.

T, f» ,,W 1 ¢ M_ S PN N
18 i din O The ﬁm: WISt -
s

G Contexts

of sociul fujustice

?.m.;ﬁ::i conversations abour the des sign and dia 12n0ses of social

w:ﬁ ::? | mfu ey, ﬁ\\,\ W eﬁzw i Twwwhk may seem SM_?;.SCWJ, M,,VSM

cleary specify ing and m??,:::,ﬂ [0t

es, students and in-

may focus on subjects falling ourside the puryiey

et

, o of the “social,
ctownrses uninennonally fgnore the needs cir tary di
v g i1 needs of theiy targer audiences

pror students have lobbied for the melusion of animal proteceion

Derans for Tl rrrres N S P T
‘ for their term projects. Reminding students of h

social (or

g component of social justice ag

s o delineating projects that are

both doable and faithful 1o the congepr,

OTCHYCT, We 1181 ?ilw ?.:,5 students ?Tm:f?« Q,X,Xtm ww&ym&\@2,«»&%

e, e ouraging students ro identify the
think Justice showdd hs

b applying social Just

vhere the

lesign of commun

p w 1 proves usetul for the diagnosis
cavon campaigns of social remedy. W hen students

the interlace

LG Cneng :X; JEEIN

12

] w,;,:«,,\i.r of institutions surroundin ng
g

well as 1he corsequences of rheir ,N.ﬁrx?aiig o these institutions

B e betrer EEE?; 1o ,::,\g.w:;,:, tnjustce m meaningful ways,
Phe abiliog oo idenuty \E 10en; :

dthin this network helps student

vtor their projects and for life . fer col-

vigational i::s

UDIVersit

SCED as an agency with the Propensiry o

?:::rxr: structures out of

rep with the aing of social jus-

35mf.,;m{ﬁn,zuﬁ (::,miﬁ. M:%:A:ﬁ gal means w ET»Z

coNtudents hecome pilon

¢ ching ALLNLIES 1O overturn mjustices in their ¢ smumnunitios. R

w e uiring
ents 1o dentify agencies of chy introduce ‘
¥agencies of change introduced students in My persuasion

public school %:E:?:ﬁc who assisted thery 1ncreating antig
S

O anCH O

rfinal presentations, studengs reported

that these alliances proved invaluable both for their term projects and in i

covering career options. Attention w these circmmstances of social Jusitic

institutions, and change agencies) allows us to foreground a general

diene
set of first principles that can help us differendare social justive {from other

ont Fprises.

pecific definitions of social justice further con-

ﬂb&.i:ﬁ?m classroom
nects campaigns in social justice to disciplinary conventions and goals. O

afred from a szzszM:Q:m:x perspective, might read

such definition,
somathing like this: “Socia il justice is an ongoing process that requires com -

dingnosis of social injustice, as.

municative engagement MSM.QZ%ZQ in the

sessing ?:5:::: rationales for such injust
253%3 for equitable redress.” When students are invited o craft defing

and devising connmunicatis

are betrer equipped 1o apply th ury

tons calibrated to their curriculum they
in pedagogically sound practices.
cators to perfori the

d definitions such as these

Axﬁm,:,,ﬁe.ﬁm. A

Personalt

projects conhidenty, because underlyi ing convictions are their own, Por m;:
cators, such definitions develop inw defendable mission statements Lor s
room lectures, written ??x%ﬂ:? amd grans proposals. Flowever, it

et of first pr mciplen. Ay David

essential to tether
Miller (2001) puts

consistency in the treatment of individuals and groups’ (p.

social justice w4 minimal

“No matter what else it requires justic

:::55:« de-

mand
Whatever criterion of just treatment is devised with o students, Y s

an clementary requirement that any two people who resemble each orher

atong the dimension that justice tacks must be wreated in the same s

(Miller, 2001, p. 253). Equity, need, and mieric are three central LOMPOTCDLS

of social justice that assist
problems so thar, in Preire’s words, “fantas

the "ingrediens” of social

students in diagnos

solutions wight be avoided

(Fricre, 2000).

From Social Justice Theory to Service-L. carning Practice

Having made clear the importance of social justice to the mission of the
on the meaning of

academy and having explored w varicty of perspectives

we arrive at the question of how to make social justice Dappen in the

A first step toward this end has already heen explored in inviting

university,
tudents to coauthor thelr own definitions of so

dal justice. At some point,

social justice beg w be pur into praciice. Here,

theories and definitions of



enters our discussion as the cataly

st for activating social jus-

My pedugogical preoceupation with social justice SPring

s from Cicero's

!

1
o) and vita acriva {active
i

1
fwin concepts af 2/t cantef lativa (thoughiful |

wheved that educators should produce citizen-scholars who

sractice their theories tor the berterment of the :%:w&? Engaging social

N

clissroom discussion and acualizing it ;:.A,w:ﬁr SCrvice-

projects performs Cleern'

vite contemplativa and the vita activa
/::::5,::,:?7.

Maving fron classroom practices w applications of social justice in the

world™ necessitares that scholars and studenes practice the things to

vour natures are best adapted. Nature has best adapted educators 1o the

eiplines ,,L,:;,n we teach, research, und write,

from the hard
cos to the humanities, provide students wids concepts for pracrical use,

AL discipline

co learning uctnalizes these coneepts o real conrexts,

Host books on service learning employ a four-step model. Students ar

wipht (o conceprualize justice abseractly. Students move from abstrac-

cirarios that test theories in controlled cla

sroom experiences such
oup activities. These experiences lead 1o the ideniti

wion of con-

cwproblems dhat service-learning projects ar

designed and implemented

vinedy, Finally, some variety of feedback mechanism promer

Fomy Toner

aliral Convmunicanion dassroom we begin with theorie

mecreulniral communication and personal definitions of social r;:ﬁr

mitions and theories are then put ke practice through :}.12:

ACUVI-
“White Privi-
After reading this shore,
1 page essay D pair students up and ask each group o :: wilate addi-

sanple is 1o ha

udents read Peggy Mclntosh's

a

my the r??m,%, M,CZM?;;; {19y7)

‘_ Sk
el unseen advantuges that conrribure o social injustice, Fa vedvad shares

Bothe olass, and then we contemplare

::S.M,EE ng

5

these mjustives and creating alterid

y
e

Fronchestoon role playi ny, students are invited 1o choose from a num-

S11es ?:. Z:,: SUINesey pr

ot servicedearning ts. Afrer completing

o

e

loge sodents retlecr on the theory and practice of hrerculrural

reation i typed journal eneries and cassroom presentations
sticheactvities, T ask students 1o see m;;;:/ﬁ,?;ﬁ and their m,vn&.,f. as

;:%f Fach student conraing invaluable ine ights and experiences

from which all can learn. T mandate a second level of reflection i the form

of student responses to presentations, nudging students o move bevond the

role of passive audience member and oo the role of active cocrewor of

shared social justice vxperiences.

While service learning for social justice campaigns hurnishes insu o

=)

pedagogically sound way of offering students more than the basics, many

rematn wary of how o implement social justice tnto thelr curric

tions about tme rrade-ofls and Tack of

resources or institutional sapport as
well as Hability concerns, can wiz?xm one from implementing service loarn:

ing in his or her classes. During my fst vear as a now mw:.:rw mernber the

last :::m on my mind was finding w way 1o fi fearning into mv three

new class preparations. Thanks to some gentle prodding, | <,z,: «Jmy cam

pus’s office of service learning and found, 1o my surprise, much of the wor

was already done. Gracious colleagues offered wemplates 1 retooled for o
own curricular goals. The vast inventory of samples 1o draw fromy, combined

with a supportive stafl, made service learning irresistible, Wsimilar vuppor

is absent, online resources and books such as this one provide growmdwork

for implementing service learning,

Perhaps the greatest barrier to widespread incorporation of service lean

ing is skepticism that

such endeavors amounr o hitde more than

work worse, distractions” from core disciphinary principles and theories,

Bhatti (2003) claborates, "Recent research which has engaged with isanes

in education has aiphasized the contradicrory wa

n\C:ﬁﬂ_ySwz {:,?L just e

nrentions may be reflected wn praciice” ip

i which

.,c:::ﬁ? good

o

intervals throughout a semester Tremind studenes thar their service learning

ark that they might be aheads

b

projects are not 1o be confused with che

doing in their private lives. Instead of charity, Tinsist that stidents concepiu
alize their projects as professional partnerships that require the apphication of

available i their disc

the complete array of wols ciplinary wolboses. Some

times the final results of @ service-learning project do nor march @ studeot's

nts and those reading this 1o

inttial project proposal. T encourage studs

important lessons for determining what does

{reYconsider such “fatlures

and does not work in community campaigns. Many students bogin thelr i

“failed” to meet thelr inttal objectives and

sentations reporting that thes

then unpack lessons they and their colleagues can e dhrough shaved

Cxpe riences.




Aost students, howes

o, report enthusiasm for their servic

-learning ex-

crvic o realia-

coss Tnial resistance 1o commmunity SO0N gives

Hons of th

short- and long-term benefits. In the short term, studens

HOC

sy course coneepts and theoric play ourin the “real world” and thus begin

W o0 A,,WZ%\.NA% zSL

1o personalive course materials in ways that help them ex

tests and inother courses, cxperience solidariay with

Morcover, students
k

shetr colleagues as they network and develop collaboration s aregies essential

o Jite after dhe academy, Many students report thar th

service-learning

propects provid

d either career opportunitics with the agencies th v served or

s of recommendation {from COMMUBILY partners

Cenclusion

oughont this chaprer T have discussed the twin fore

s of theory and prac-

mlorming my service

i

learning-for-social-justice communicative cam-

eovies of social justice help Taunch dassroom discussions and

Aharative :5:&1:‘:% ot dis

ipline-specitic definitions Using examples

som e chissrooms, T have endeavored to provide ways of beginning conver

s ibont social justice with studenrs while moving these discussions o
ractival application through service learning. 1 have also pro

s of the importance of such programs as socially and educa-

for developing partnerships between educators, students

menmbers, Such partnerships hold the potential of maximiz-

ek

csis while simultaneously pe sitioning, the university

to crities. As a theoretical ideal, social justice cannot activate itself,

kes the concerted offort of interd spendent stakeholders (commu-

v membens, students, and instructors) 1o transform social justice theory

%) ,i.:;?

ning m:::?a_ Reflecting on student projects ranging {rom

;:f AW

campaipns to Hmong reflugee wroring programs, | have

provided examples of the types

of proje

s available for implementing sacial

oy

meo college curriculuns, Service I

ruing offers a proven method for

both theoreti-

tice through partnerships that are at one

and soctally beneticial, In the final analysi; learning 1::?& 50

offers synergies between educators, students, and

comvauniry stakebolders with spectacular results,

keep our goals

ke the first move of implementation into our pedagogical practic

References

Aristotde (1980). The Nicomachean ethivs (1), Ross, Trans.). Revised by 010 Ack
1.0 Urmson. New York: Oxtord University Press.

Bhatti, G. {2003). Sodal justice and non-radivonal participants o higher educa

i

A

Soctal justice, ed)

tion: le of “border crossing,” instrumentaliso and shift. In O, Vineenr {F

atiod

s asied ddentity, New Yorke Roudedge Palmer,

Benn, S. {1967). Justice. In P Edwards (Bd)), The encyelopedia of philosophry
298~ 302). New York

Buchanan, P. . (1998). The great betrayal: How

of the global economy, Canada: ::M? Browi

facmillan.

T:\;:LQ SOPOrers :3_ L:\.N A::Q \if: i

are being sucrifived 1o the gor

Freite, V. (zo00). DPedagogy of the opprossed (soth anniy ced) New Yorl

SEHES
Continuunm.

z; et al. (2002). Promoting civil sociery dhirough service: A view of
QBrrabeck, & ROAML Lerer

w«,st:x» to serve: Promoting civil society throngh service leariig (pp. vtk

well, MA: Kluwer

%S:mﬁ
issties. In M. Kenny, L, K Stmon, K Kil

Academic Publishoers

Melntosh, P. (rg97). White privilege: Unpacking the invisible knapsack. fn tan
Schueider {BdL), Rice: An anthology iu the first person (pp. 120-120)
Crown. ‘
Miller, DL M. (oot Principles of sovial justice. Cambridye, FUnivenis
Press. .
Plater, W. M. (1995). Future work: Faculty tme - Changes pp
33

Plavo. (1937). The diatogues of Plare (ioth od)) (Benjamin Jowett, tans.). New York:
Random House (original published 410 vo).
Rawls, J. (1971). A theory of justice. Cambridge, M
Sowell, 1
Vincent, Co (Bd). (2o03y). Social justice, edncarion, and ideniiny.

rvard Universitgy Press,

for cosmic justice. NMow Yorke The Free Press

(1999). The gues
York

Routledge Palmer.




ORI THMLS

<
\

5
4

oy

o

i @%H%jl

\% Kﬁ &

AW RN




8y

s Publishing

[

1o

:_i
,/:;),::M,r f .&:E BOIGG- 2102

Al rights reserved,
feproduced in any form or by any electonic, morhanical or
vther menns, now ko or m:‘.:x frer invented, MNMf”w‘*ﬁ,wm_,wwﬂ
1::iwiﬁﬁ:@ recording and :md:?it:: storage aind
reteioval, without permission in weig g from the piblisher,

ieation-Data

Li ??:_« of Congress Ca aloging in-Pub
. I

FRTEIEn

sciplinary
feasning / ¢ »;2 ih

Za:,
Ppooocm,

tnchudes by Z ographical references am g
ISBM 1. 2-219-6 {cloth » ,%? PAPRT) e
ISBN ju;z..,: 20-X (phih. : ok, pap

1o Sandent service. 4 fni :: Stires,

ocial justicpe.
- Multicultyral
o1, José 7, (Jos

nedy and weaching-« Unired State
eduvation - United Seaes, Lo
Sapanml, Wl

:zt;mi 2050
1y

200603368,

N g m,,w.ﬁ,c,f, .
978 1egne

-2 {cloth)
220 K xéx._.v

Priceed in the Unied Stage of Americy

A Bt edivion

diar mieers the

pritited o ack
e

e papor
tional Standards {nstruge

ihe
Jaid,

a ,w:: M a
] —_— |
I Ruanrity discounss are available for use i worlshops |
W atied for seadff devele oprent, Tall 1 800 M

to pact of this buok ny be reprinted or

CONTENTS

OWELEDGMEN

FOREWORD

Robert A, Corrigan

ABOLT THIS YA
Geerald Bisman

INTRODUCTION NN
José A Calderon

ACTIVITYIMETHY FABRLE N8

SECTION ONE: FOUNDATIONS OF SERVICE LEARNING

SOCIAL JUSTICE

IO ADVANCING SERVICE LEARNING As 4 O
TRANSFORMATIVE METHOD FOR SOCIAL

WORK
Robert Stunley Oden and Thomas Amar Casey o1 v {
2 TMUL SOCIAL JUSTICE THEORY FOR b
M,M&ﬁﬁZHZG PRACTIOR
- L)
David Schulz 17 wmm W mw

3 REFLEC ,,M,):, NS ON SERVICE LEARNING AS A
' PEDAGOGICAL STRAT AQ‘ INGCOMPOSTTION

Christing _ycw:r

SECTION TWO: THE DAY LABOR PROJECT

4 LINKING n;,‘x,_%:,,xx% DEMOCRATIC PEDAGOGY,

TWETICULTURALLS AND SERVICE LEARNING 1O A

Mwmﬁux\i‘_ﬁ?»x A Nidzi,fﬁg,w
|

José 2. Calderdn and Gilbert . Cadena

2
P4




ASAFETY PROGRAM FOR DAY LABORERS 13

s

MUMNITY . BASED SO TOLARSHID
KNusrition Studenis Learn Spanish in e Classroom and at the City of 14

Dewsona Day Labor Ceng

SLUTION THREE: SOCIAL POLICY AND HOMELESSNESS

SOUTAL JUSTICE AND PUBLIC PO

Poberia Ann Johuson and Robert € Chope

latersor Design, Graphic Design, and Photography Studenss' Close

Lsrcornter soith Homeldess

N 123
il Pable L ;WM, 5\

A SOCIAL JUSTICE

PERSPECTIVE (57

| ,.«\x,%
Lobsert O Chope and Reb

veea L. Toporek

THE WORLD

DProduction in South Awerica 109

i, Blosser W/‘ M Ll nx ﬁ/

1 SOCTAL

I %mw

207

RECLAIMING A FORGCOTTTE
The San Fernando Valley Japanese K.w,wi;.:i: Oral m?.,,:vﬁ
Collection Project BN \ R ) AT

Edith Wen-Chu Chen

CULTURAL ISSUES IN AMERICAN INDIAN

Karren Baird-Ol

CATHON 242

0Ty

INDEX




